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Getting Started 

 

Before teachers start the first MicroPD Course, have a Support Meeting to share 

the professional development plan and communicate expectations for team 

members. 

 

Expectations may include: 

• Complete the MicroPD Courses in a timely manner (follow the schedule) 

• Attend Support Meetings prepared to share the activities and assignments they 

completed during the MicroPD Course 

• Actively participate in Support Meetings 

• Develop and complete action plans 

• Support fellow teachers’ success  

• Each teacher bringing their copy Accelerating LEARNING-FOCUSED Lessons 

book and flipcharts to each Support Meeting 

• Ensure that each teacher has a clear understanding how to access the 

MicroPD Courses and how to get technical assistance if needed.  

 

 
Encourage commitment to professional growth! 

 
 
  
  “Planning can be done in many ways, but the most powerful is when teachers work 
together to develop plans, develop common understandings of what is worth teaching, 
collaborate on understanding their beliefs of challenge and progress, and work together 
to evaluate the impact of their planning on student outcomes.”  

― John A.C. Hattie, Visible Learning for Teachers: Maximizing Impact on Learning 
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Accelerating LEARNING-FOCUSED Lessons MicroPD Session 1 

Planning an Accelerated LEARNING-FOCUSED Lesson 

Acceleration practices are critical for ensuring that every student is successful in 

meeting grade-level learning expectations. Planning accelerated LEARNING-FOCUSED 

Lessons requires an understanding of why, how, and when each practice is used, as 

well as what content is most essential for students to master.  

 

Because Acceleration is provided according to individual student needs, you will need to 

be able to identify which students may struggle to master the Learning Goals of a 

lesson, as well as where in the Learning Goals the struggle may occur. Pre-

assessments are helpful for determining students’ readiness levels of essential 

prerequisite knowledge and skills. In order for pre-assessments to be beneficial, they 

should be aligned to Will Know or Will Be Able To Learning Goals. 

 

Learning Goals for Planning an Accelerated LEARNING-FOCUSED Lesson MicroPD 

Course 

 

Participants Will Know… 

• Considerations when planning Acceleration practices 

• Struggle Points (Areas of Struggle) 

• Purpose of… 

o Differentiated Assignments 

o Previewing 

o Scaffolding 

• Double Dose 

• Remediation 

• Review 

 

Participants Will Be Able To… 

• Identify Struggle Points in lessons  

• Describe how Acceleration strategies provide students with targeted support for 

achieving grade level expectations 

• Create pre-assessments for essential Learning Goals 
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Learning Goals for the first Planning an Accelerated LEARNING-FOCUSED Lesson 

Support Meeting 

 

Participants Will Be Able To…  

• Engage in conversations with peers to clarify understanding of how to plan and 

use Acceleration in LEARNING-FOCUSED Lessons 

• Develop an action plan for planning and using Acceleration practices, including:  

o Identifying Struggle Points in lessons  

o Using pre-assessments to determine students’ prerequisite knowledge 

and skills  

o Determining strategies and practices for supporting students: 

▪ Differentiate Assignments 

▪ Preview content, vocabulary, or Advance Organizers 

▪ Scaffold Learning Activities  

▪ Provide a Double Dose of instruction 

▪ Provide remediation during and after lesson instruction 

▪ Provide frequent and meaningful opportunities for review  

 

Preparation Checklist for Facilitator: 

 Email a reminder of the meeting location, time, Learning Goals and importance of 

bringing the completed Graphic Organizer to the meeting, along with any 

questions they may have.  

 Become familiar with the Learning Goals for both the MicroPD Course and the 

first Support Meeting. 

 Review the Support Meeting Plan and prepare materials needed for activities. 

 Arrange the meeting space. Be sure to post the Essential Question in a 

prominent location so it can be used to introduce the session and referred to 

during the session.  

 Post the norms. 
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The First Planning an Accelerated LEARNING-FOCUSED Lesson Support Meeting 

 
Opening  

Review norms. (1 minute) 

 
Lesson Essential Question 

How do you plan Acceleration practices in LEARNING-FOCUSED Lessons? 

 
Activating Strategy 

Introduce the Lesson Essential Question. Team members should refer to the Graphic 

Organizer completed as part of the MicroPD Course to individually reflect on how 

Acceleration practices provide students with targeted support for achieving grade level 

expectations. Each teacher should individually brainstorm a list of Aha’s! and Huh’s? (5 

minutes) 

 
Learning Activities 

1. Using your reflection from the Activating Strategy, share out Aha’s! and Huh’s? and 
discuss each one using Bounce Card prompts. Prompts may also be found in the 
Accelerating LEARNING-FOCUSED Lessons: Catching Kids Up! book on page 63. (15 
minutes) 
 

Bounce: 
Take what others have 
said and “bounce” an idea 
off of it or “extend” the 
idea. 

Sum it up:  
Rephrase what others 
said and comment on 
certain parts. 

Inquire:  
Ask a question regarding 
what others have said. 

Take what others have 
said and bounce an idea 
off of it.  For example, you 
can start your sentence 
with— 

• “That reminds me 
of…” 

• “I agree, 
because…” 

• “True.  Another 
example is when…” 

• “That’s a great 
point, and…” 

Rephrase what was just 
said in a shorter version. 
 For example, you can 
start your sentences 
with— 

• “I hear you saying 
that…” 

• “So, if I understand 
you correctly…” 

• “I like how you 
said…” 

Understand what others 
mean by asking them 
questions.  For example, 
you can start your 
questions with— 

• “Can you tell me 
more about that?” 

• I’m not sure I 
understand…?” 

• “I see your point, 
but what about…?” 

• “Have you thought 
about…?” 
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2. Action Planning: Based on the activities completed in the MicroPD Course and 

discussions held in this Support Meeting, each group member lists three actions 

he/she will take before the next Support Meeting to plan Acceleration practices in 

LEARNING-FOCUSED Lessons. Make sure they include details describing how each 

action will happen. (10 minutes) 

 

3. Each member shares his/her action plan with the team. Suggest that team members 

buddy up with another team member to provide each other feedback on their 

planning of Acceleration practices. This partnership may be made with grade-level, 

content, or vertical planning team members. (10 minutes) 

 
 

Reflection Prompt 

Use the acrostic “PLAN” to reflect on your new understanding of how to plan 
Acceleration in LEARNING-FOCUSED Lessons. (5 minutes) 
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Learning Goals for the second Planning an Accelerated LEARNING-FOCUSED Lesson 

Support Meeting 

 

Participants Will Be Able To… 

• Reflect on planning Acceleration practices  

• Evaluate progress toward planning and using Acceleration practices to 

personalize instruction and assessments for specific students’ needs 

• Provide support for other team members in planning and using Acceleration 

practices to support student learning 

 

Preparation Checklist for Facilitator 

 Email a reminder of the meeting location, time, and the purpose of the meeting: 

to share and reflect on their action plan developed in the previous meeting.  

 Review the Support Meeting Plan and prepare materials needed for activities. 

 Post the norms.  
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The Second Planning an Accelerated LEARNING-FOCUSED Lesson Support Meeting 

 

1. Review norms. (1 minute) 

 

2. Each team member reflects on his or her goals and action plan steps he/she 

established in the previous session for Planning Acceleration in LEARNING-FOCUSED 

Lessons and their progress toward the goals using some (or all) of the Shine and 

Step words. Other team members should provide support and feedback using some 

(or all) of the Share words. (25 minutes) 

 

Shine… 

 

Grow, glow, excel, 
performing well, 
successful, exemplar, 
model 

Step… 

 

Action, achieve, measure, 
move forward, practice, 
feedback 

Share… 

 

Relate, connect, 
consider, help, focus, 
example, resource 

 

3. Participants complete a reflection exit ticket: Based on our discussions today, I will 

_______________________________________. (5 minutes) 

 

4. Preview the next MicroPD Course: Differentiated Assignments. Quick Draw: Provide 

printed copies of a few of the example lessons in the back of this Facilitator’s Guide 

for each team member. Pairs work collaboratively to analyze how Learning Goals 

are related to Differentiated Assignments. Each team member will draw a visual 

representation to illustrate their thinking and write a short response to explain the 

visual’s meaning. (10 minutes) 

 

5. Remind participants they will need to bring a grade-level Assignment, along with 

their Accelerating LEARNING-FOCUSED Lessons book to the next Support Meeting. 

Share the goals for the MicroPD Course and needed materials. 
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Accelerating LEARNING-Focused Lessons MicroPD Session 2 
Differentiated Assignments 
 

How students successfully demonstrate what they have learned may be as varied as 

their differing needs for accessing content. An Assignment requires that students 

synthesize what they have learned relative to the expected outcomes of the lesson. 

Exemplary Schools have found that they best meet individual student needs (whether 

they need additional challenge or additional support to meet the grade level 

expectations) by focusing on the lesson Assignment.  

 

In this MicroPD you will review strategies for how to scaffold products and performances 

so that the Learning Goals of the lesson are still applied at grade-level in the 

Assignment. You will also learn strategies to increase the complexity of the Assignment 

for students who are ready for more challenge.  

 

Learning Goals for Differentiated Assignments MicroPD Course 

 

Participants Will Know… 

• Characteristics of Differentiating Assignments 

• Guidelines for Increasing Complexity (More Challenge) 
 

Participants Will Be Able To… 

• Differentiate an Assignment using three tiers of readiness: Grade-Level, More 

Support, and More Challenge 

• Plan Differentiated Assignments that allow all students to successfully 

demonstrate understanding of Learning Goals 
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Learning Goals for the first Differentiated Assignments Support Meeting 

 

Participants Will Be Able To… 

• Differentiate an Assignment using three tiers of readiness: Grade-Level, More 

Support, and More Challenge 

• Plan Differentiated Assignments that allow all students to successfully 

demonstrate understanding of Learning Goals 

 

Preparation Checklist for Facilitator: 

 Email a reminder of the meeting location, time, Learning Goals and the 

importance of bringing their Accelerating LEARNING-FOCUSED Lessons: Catching 

Kids Up! book to the meeting, along with completed MicroPD Course 

assignments and any questions they may have.  

 Become familiar with the Learning Goals for both the MicroPD Course and the 

first Support Meeting. 

 Review the Support Meeting Plan and prepare materials needed for activities. 

 Arrange the meeting space. Be sure to post the Essential Question in a 

prominent location so it can be used to introduce the session and referred to 

during the session.  

 Post the norms.  
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The First Differentiated Assignments Support Meeting 

 

Opening  

Review norms. (1 minute) 

 

Lesson Essential Question 

How do you plan Differentiated Assignments to meet the varied readiness-levels of 

students? 

 

Activating Strategy 

Introduce the Lesson Essential Question. Pairs compare key points and details on the 

Graphic Organizer for Differentiated Assignments. To make the activity more engaging, 

have participants choose three objects from around the room and post them on chart 

paper. Team members choose one of the objects to use in the analogy (i.e. clock, 

smartboard, desk, carpet, pencil sharpener, etc).  

 

• Differentiated Assignments are like ____________, because they 

_________________. 

 

Reinforce the ideas that differentiation is for all students, and that in order for 

differentiated assignments to be effective, they must first be grade-level. All three tiers 

must apply the five characteristics of high quality, rigorous Assignments. (10 minutes) 

 
 
 
  



Accelerating LEARNING-FOCUSED Lessons MicroPD Facilitator Guide 

12 

Learning Activities 

1. Refer small groups of three or four teachers to one of the examples of Tiered 

Assignments on pages 263 - 264 in the Accelerating LEARNING-FOCUSED Lesson: 

Catching Kids Up! book.  Discuss how tiers are alike and how they are different? 

Encourage teachers to use the five characteristics of effective assignments and the 

Guiding Questions on page 123 to help facilitate their thinking. Share as time 

permits. (8 minutes) 

2. Refer each teacher to the Example Tiered Assignments located on pages 124 and 

125 in the Accelerating LEARNING-FOCUSED Lesson: Catching Kids Up! book. 

Collaborative Pairs are tasked to create a third, More Challenge tier for one of the 

Differentiated Assignments using the resources in the book. Share as time permits. 

(15 minutes) 

3. Action Planning: Based on the activities completed in the MicroPD Course and 

discussions held in this Support Meeting, group members each list three actions 

he/she will take before the next Support Meeting to increase their effectiveness in 

planning Differentiated Assignments. Make sure they include details describing how 

each action will happen. Share with team. (7 minutes) 

 

Reflection Prompt 

Complete one of the following statements on a post-it note and post on the Reflection 

Chart: (5 minutes) 

• I admit that I thought _______________ but now I think ___________________. 

• I admit that I now understand that _____________________________________. 

• I admit that I have been ______________ but now I will ___________________. 
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Learning Goals for the second Differentiated Assignments Support Meeting 

 

Participants Will Be Able To… 

• Reflect on planning of Differentiated Assignments 

• Evaluate progress toward planning and using Differentiated Assignments to meet 

the needs of all students  

• Provide support for other team members with planning and using Acceleration 

practices to support student learning 

 

Preparation Checklist for Facilitator: 

 Email a reminder of the meeting location, time, and the purpose of the meeting: 

to share and reflect on their action plan developed in the previous meeting. 

Emphasize the importance of bringing to the meeting the Accelerating LEARNING-

FOCUSED Lessons: Catching Kids Up! book and flipchart, and a current lesson 

plan that includes a Tiered Assignment. 

 Review the Support Meeting Plan and prepare materials needed for activities. 

 Post the norms.  
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The Second Differentiated Assignments Support Meeting 
 
1. Review norms. (1 minute) 

 

2. Each team member shares his/her action plan from the previous meeting and shares 

the Tiered Assignment for a lesson, including how the Assignment was 

communicated to students. Team members will use the five characteristics of high 

quality, rigorous Assignments and the Guiding Questions on page 123 in the 

Accelerating LEARNING-FOCUSED Lessons: Catching Kids Up! book to provide 

feedback and ask questions. Any questions that cannot be resolved by the team are 

submitted to the LEARNING-FOCUSED Coach on LEARNING-FOCUSED Online. (30 

minutes) 

 
3. Participants complete a reflection exit ticket: Based on our discussions today, I will 

_______________________________________. (5 minutes) 

 
4. Preview the next MicroPD Course: Previewing Strategies. Have each person draw a 

“Memory Box.” In the box, they should take 2 minutes to record everything they 

remember about Previewing Strategies. They should then pair up to compare and 

discuss their ideas. Remind them that Previewing Strategies are part of Planning 

Step 3: Lesson Instruction, but occurs prior to the start of the lesson. Share the 

goals for the MicroPD Course and needed materials. (10 minutes) 
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Accelerating LEARNING-FOCUSED Lessons MicroPD Session 3 
Preview Strategies 
 

When determining what and how to provide Previewing for struggling students, you will 

first need to consider the learning strategies, content, and processes identified by the 

Learning Goal(s) of each Learning Activity. Learning Strategies refer to the way that you 

want students to think about knowledge and text, as well as how you want them to 

process it and include Distributed Summarizing, Reading Comprehension Instruction, 

and Higher Order Thinking strategies and processes. Previewing Learning Strategies is 

not just going over what is coming up in a lesson, but involves specific strategies that 

prepare students to learn the content and concepts prior to lesson instruction so that 

they are prepared and motivated to learn alongside their peers.  

 

In this MicroPD you will learn how the purpose for Previewing Strategies is directly 

impacted by when and why you use them. You will also learn that while Text Structures 

are frequently used to help determine which graphic organizer should be used when 

reading and analyzing informational text, Story Maps are used to help students think 

about narrative texts. You will self-assess how you currently use Previewing Strategies 

and will plan for how you will use them differently in the future.  

 

Learning Goals for Preview Strategies MicroPD Course 

 

Participants Will Know… 

• Previewing Strategies 

• Process for Previewing Story Maps before reading a narrative story 

 

Participants Will Be Able To… 

• Plan and use Previewing Strategies before lessons to ensure all students can 

successfully learn during lessons 
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Learning Goals for the first Previewing Strategies Support Meeting 

 

Participants Will Be Able To… 

• Engage in conversations with peers to clarify understanding of how to plan and 

use Previewing Strategies to support struggling students prior to a lesson by 

building background knowledge of essential content and vocabulary 

• Develop an action plan for planning and using Previewing Strategies, including:  

o Graphic Organizer 

o Learning Activities 

o Activating Strategy 

o Vocabulary Instruction 

 

Preparation Checklist for Facilitator: 

 Email a reminder of the meeting location, time, Learning Goals and the 

importance of bringing their Accelerating LEARNING-FOCUSED Lessons: Catching 

Kids Up! book to the meeting, along with completed MicroPD Course 

assignments and any questions they may have.  

 Become familiar with the Learning Goals for both the MicroPD Course and the 

first Support Meeting. 

 Review the Support Meeting Plan and prepare materials needed for activities. 

 Arrange the meeting space. Be sure to post the Essential Question in a 

prominent location so it can be used to introduce the session and referred to 

during the session.  

 Post the norms.  
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The First Previewing Strategies Support Meeting 

 

Opening  

Review norms. (1 minute) 

 

Lesson Essential Question 

How do you use Previewing Strategies prior to a lesson to prepare struggling students 

to successfully meet all of the lesson’s learning expectations?  

 

Activating Strategy 

Introduce the Lesson Essential Question. Team members should individually complete 

a “Windshield Reflection” selecting the type of “windshield” that reflects their 

understanding of planning Previewing Strategies with reasons for their choice: (5 

minutes) 

• Glass: Totally clear 

• Bugs: A little fuzzy 

• Mud: I can barely see 
 

Learning Activities 

1. Using the prompts from the “Windshield Reflection,” each person reports out. As 

each questions and areas of difficulty are shared, a recorder should list the 

topics/questions on chart paper. The team then discusses each question and topic. 

Any questions that cannot be resolved by the group can be sent to the LEARNING-

FOCUSED Coach on LEARNING-FOCUSED Online. (15 minutes) 

2. Triads compare their responses to the activities that were completed in the MicroPD 

Course and revise/add to as needed. (10 minutes) 

3. Action Planning: Create a goal card with a goal related to planning and using 

Previewing Strategies and action steps.  Trade with a partner who will check with 

you periodically before the next meeting to see how it is going. (5 minutes) 

 

Reflection Prompt 

3 C’s: What was Confirmed? Clarified? Caused thinking? (5 minutes) 
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Learning Goals for the second Previewing Strategies Support Meeting 

 

Participants Will Be Able To… 

• Reflect on planning of Previewing Strategies 

• Evaluate progress toward planning and using Previewing Strategies to meet the 

needs of struggling students  

• Provide support for other team members in planning and using Acceleration 

practices to support student learning 

 

Preparation Checklist for Facilitator: 

 Email a reminder of the meeting location, time, and the purpose of the meeting: 

to share and reflect on their action plan developed in the previous meeting. 

Emphasize the importance of bringing to the meeting the Accelerating LEARNING-

FOCUSED Lessons: Catching Kids Up! book and flipchart, and a current lesson 

plan that attempts to include Previewing Strategies. 

 Review the Support Meeting Plan and prepare materials needed for activities. 

 Post the norms.  
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Second Previewing Strategies Support Meeting 

1. Review norms. (1 minute) 

 

2. Each team member shares the action plan he/she established in the previous 

Support Meeting and how Previewing Strategies were added to a lesson. Team 

members use both the Guidelines for Previewing on page 157 and the Tips for You 

on page 144 and page 159 in the Accelerating LEARNING-FOCUSED Lessons: Catching 

Kids Up! book to provide feedback and ask questions. Any questions that cannot be 

resolved by the team are submitted to the LEARNING-FOCUSED Coach in LEARNING-

FOCUSED Online. (30 minutes) 

 
3. Participants complete a reflection exit ticket: Based on our discussions today, I will 

_______________________________________. (5 minutes) 

 
4. Preview the next MicroPD Course: Scaffolding Strategies. Have teachers conduct a 

Treasure Hunt in the Accelerating LEARNING-FOCUSED Lessons: Catching Kids Up! 

book using pages 285-299. Partners work to find several key points and/or 

strategies related to how to support struggling students, and summarize why each 

one is important. (10 minutes) 

 
5. Share the goals for the MicroPD Course and needed materials. 
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Accelerating LEARNING-FOCUSED Lessons MicroPD Session 4 
Scaffolding Strategies 
 

Successful scaffolding means knowing students, their abilities, their learning 

preferences and what motivates them so that the correct match between scaffold and 

student can be made. Scaffolding is breaking up the learning into chunks and then 

providing a tool, or structure, for each chunk. When scaffolding reading for example, 

consider previewing the text and discussing key vocabulary, or chunking the text and 

interspersing discussion as students progress through the reading. Students might also 

be given an entirely different text to read, which has been shortened or altered, or a 

modified writing assignment following the reading. 

 

In this MicroPD you will learn how to scaffold Learning Activities for curriculum content, 

thinking processes, and/or the learning environment. You will consider the criteria for 

planning Scaffolding and why it is essential when adapting Learning Activities. 

 

Learning Goals for Scaffolding Strategies MicroPD Course 

 

Participants Will Know… 

• Scaffolding Strategies 

• Criteria for planning Scaffolding 

 

Participants Will Be Able To… 

• Plan and use Scaffolding Strategies during lessons to ensure all students can 

successfully learn during lessons 

  



 Accelerating LEARNING-FOCUSED Lessons MicroPD Facilitator Guide 

 

21 

Learning Goals for the first Scaffolding Strategies Support Meeting 

 

Participants Will Be Able To… 

• Engage in conversations with peers to clarify understanding of how to plan and 

use Scaffolding Strategies to support struggling students during each Learning 

Activity 

• Develop an action plan for planning and using Scaffolding Strategies, including:  

o Curriculum Content 

o Thinking Processes 

o Learning Environment 

 

Preparation Checklist for Facilitator: 

 Engage in conversations with peers to clarify understanding of how to plan and 

use Scaffolding Strategies to support struggling students during each Learning 

Activity 

 Develop an action plan for planning and using Scaffolding Strategies, including:  

o Curriculum Content 

o Thinking Processes 

o Learning Environment 
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The First Scaffolding Strategies Support Meeting 

 

Opening  

Review norms. (1 minute) 

 

Lesson Essential Question 

How do you provide scaffolds for struggling students during Lesson Instruction in order 

to meet their learning needs? 

 

Activating Strategy 

Introduce the Lesson Essential Question. Team members choose 2-3 reflection stems 

to reflect on their learning from the Scaffolding Strategies MicroPD Course. (5 minutes) 

• I learned... 

• I am confused about... 

• I wonder if… 

• I want to learn more about… 

• I can apply my learning to… 

• I saw a connection between... 
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Learning Activities 

1. Using the reflection stems, each person shares out. A recorder should list any 

questions, areas of confusion and topics for more discussion on chart paper. The 

team then discusses each question and topic to clarify understandings. Any 

questions that cannot be resolved by the group can be sent to the LEARNING-

FOCUSED Coach in LEARNING-FOCUSED Online. (15 minutes) 

2. Pair up and compare responses to the activities that were completed in the 

MicroPD Course and revise/add to as needed. (10 minutes) 

3. Action Planning: Each team member completes a “WIN” with regard to choosing 

and using Scaffolding Strategies. Share with team. (10 minutes) 

 

W What I do well 

I What I would like to improve  

N Next steps 

 

Reflection Prompt 

Write a reflection from the perspective of a student in your classroom explaining how 

Scaffolding Strategies have been helpful to his/her learning. Share with a partner.  (5 

minutes) 
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Learning Goals for the second Scaffolding Strategies Support Meeting 

 

Participants Will Be Able To… 

• Reflect on planning of Scaffolding Strategies 

• Evaluate progress toward planning and using Scaffolding Strategies to meet the 

needs of struggling students  

• Provide support for other team members in planning and using Acceleration 

practices to support student learning 

 

Preparation Checklist for Facilitator: 

• Email a reminder of the meeting location, time, and the purpose of the meeting: 

to share and reflect on their action plan developed in the previous meeting. 

Emphasize the importance of bringing to the meeting the Accelerating LEARNING-

FOCUSED Lessons: Catching Kids Up! book and flipchart, and a current lesson 

plan that attempts to include Previewing Strategies. 

• Review the Support Meeting Plan and prepare materials needed for activities. 

• Post the norms.  
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The Second Scaffolding Strategies Support Meeting 

 

1. Review norms. (1 minute) 

 

2. Each team member shares the action plan he/she established in the previous 

meeting and how Scaffolding Strategies were added to a lesson. Team members 

use both the Guidelines for Scaffolding on page 145 and Tips for You on page 147 

in the Accelerating LEARNING-FOCUSED Lessons: Catching Kids Up! book to provide 

feedback and ask questions. Any questions that cannot be resolved by the team are 

submitted to the LEARNING-FOCUSED Coach in LEARNING-FOCUSED Online. (25 

minutes) 

 
3. Participants complete a reflection exit ticket: Based on our discussions today, I will 

_______________________________________. (5 minutes) 

 
4. Preview the next MicroPD Course: Remediation. Provide printed copies of a few of 

the example lessons in the back of this Facilitator’s Guide for each team member. 

Use the example lessons to predict the purpose, uses, and structure of remediation 

in LEARNING-FOCUSED Lessons. Pairs work collaboratively to answer the following 

questions: (15 minutes) 

 
a. What? - What is remediation? Where and when does it occur in a lesson? 

b. So What? - How does it help move students forward in their learning? 

c. Now What? - Why is Remediation considered an Acceleration practice? 

 

5. Share the goals for the MicroPD Course and needed materials.  
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Accelerating LEARNING-FOCUSED Lessons MicroPD Session 5 
Remediation 
 

If previewing and scaffolding fail to ensure that students are successful during the 

Lesson Instruction or Lesson Assessment then it may be necessary to use Remediation 

with struggling students prior to moving on to the next lesson. Remediation takes place 

during a lesson at various times and with various students. The key to success is 

catching any misunderstandings, confusion, or learning gaps as they occur. Often, with 

Acceleration, these issues are addressed prior to the lesson through Previewing. 

However, some students may require remediation for a longer period of time because of 

significant gaps in skills and understanding. These students must continue to be 

engaged in grade level curriculum with high expectations for success.  

 

In this MicroPD you will learn how to plan and use remediation so that it is helps to 

catch up students prior to progressing in the lesson using both feedback and 

feedforward to help students understand what to do differently and what next steps they 

will need to take in order to be successful. You will also reflect on how to present 

essential content and skills in different ways in order to help students who struggled to 

grasp it initially.  

 

Learning Goals for Remediation MicroPD Course 

 

Participants Will Know… 

• Feedback 

• Feedforward 

• Remediation Strategies  

 

Participants Will Be Able To… 

• Plan and use feedback and feedforward to help students move forward in their 

learning 

• Plan and use remediation strategies effectively during and after lessons 
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Learning Goals for the first Remediation Support Meeting 

 

Participants Will Be Able To… 

• Engage in conversations with peers to clarify understanding of how to plan 

Remediation to support struggling students during a lesson  

• Develop an action plan for planning and using Remediation, including:  

o Feedback 

o Feedforward 

o Remediation Strategies 

 

Preparation Checklist for Facilitator: 

 Email a reminder of the meeting location, time, Learning Goals and the 

importance of bringing their Accelerating LEARNING-FOCUSED Lessons: Catching 

Kids Up! book to the meeting, along with completed MicroPD Course 

assignments and any questions they may have.  

 Become familiar with the Learning Goals for both the MicroPD Course and the 

first Support Meeting. 

 Review the Support Meeting Plan and prepare materials needed for activities. 

 Arrange the meeting space. Be sure to post the Essential Question in a 

prominent location so it can be used to introduce the session and referred to 

during the session.  

 Post the norms.  
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The First Remediation Support Meeting 

 

Opening  

Review norms. (1 minute) 

 

Lesson Essential Question 

How does Remediation help to move students forward with mastering essential 

content? 

 

Activating Strategy 

Introduce the Lesson Essential Question. Choose an index card (red, yellow, or green) 

that represents your level of understanding of Remediation and be ready to explain your 

selection. Each person shares the color card representing his/her level of understanding 

of Remediation and explains why. (Example, I selected yellow because I know that 

Remediation is done after a lesson, but I am unsure how to do it effectively during the 

lesson). As questions and areas of difficulty are shared, a recorder should list the 

topics/questions on chart paper. Any questions that cannot be resolved by the group by 

the end of the Support Meeting can be sent to the LEARNING-FOCUSED Coach in 

LEARNING-FOCUSED Online. (10 minutes) 
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Learning Activities 

1. Print and distribute the Matching Cards from the next page. Partners work together 

to match the Lesson Essential Question to the Remediation Strategy. Discuss how 

each example is an appropriate activity for remediation. Then, with a partner, 

collaboratively create a Top 10 List based on the Learning Activities from the 

MicroPD Course and the discussion from the Support Meeting. The list does not 

need to be in order of importance.  

2. Action Planning: Start, Stop, Continue 

o What do you need to start doing to plan and use Remediation effectively? 

o What do you need to stop doing in regard to Remediation? 

o What do you need to continue doing with planning and using Remediation? 

(10 minutes) 

3. Each member shares his/her action plan with the team. Suggest that team members 

buddy up with another team member to provide each other with feedback on their 

lessons. This partnership may be made with grade-level, content, or vertical 

planning team members. (10 minutes) 

 

 

Reflection Prompt 

Go back to the Top 10 List and choose a MVP (Most Valuable Point) for Remediation 

and explain why it is the most important. Share your MVP with a partner.  (5 minutes) 
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Remediation Matching Cards 

Lesson Essential 
Question 

Remediation Strategy 

How do readers 
compare the 
author’s message 
in two stories? 

Provide additional guided practice for making inferences by modeling 
and thinking aloud the steps in the process using song lyrics. Model and 
practice completing the inference organizer. Students collaboratively 
decide on a theme for the song. Additional practice is provided using 
student selected songs. 

How do readers 
make good 
predictions? 

Provide additional guided practice using if/then statements or a series of 
pictures where students predict what will happen in the last picture by 
using the clues. Re-teach how to find clues in the story using 
illustrations and title. Model and provide practice completing Story 
Maps. 

Why is it important 
to determine the 
validity of 
information from 
different sources? 

Provide additional guided practice for identifying whether a source is 
reliable using examples for the selected topic. Provide and model with 
guided practice a checklist outline where students record the source 
and relevant information. 

What are the 
functions and food 
sources of 
carbohydrates, fats, 
and proteins? 

Web site for videos reviewing information about functions and food 
sources of carbs, fats, and proteins. Game matches for foods sources 
for carbs, fats, and proteins. Interactive computer games. 

Why did you send 
them, Thomas 
Jefferson? 

Lewis and Clark History Videos (www.history.com/videos/Lewis), 
National Geographic Lewis and Clark Expedition, re-examine period 
maps, time lines with prompts and discussion. You Tube excerpts. 
Scholastic Reference – Lewis and Clark, In Their Own Words, by 
George Sullivan, an alternative source. 

How do I find the 
surface area of a 
rectangular prism? 

Web site for videos reviewing surface area of prisms, Brighton and 
www.phschool.com. More extensive one-on-one modeling with guided 
practice and immediate feedback. Allow students to use multiplication 
chart or calculator to check math. 

How did life on 
Earth arise and 
evolve? 

Teacher reviews Comparison Chart for prokaryotic and eukaryotic cells. 
Teacher checks for understanding after each Assessment Prompt and 
re-teaches when necessary using diagrams and flowcharts. 

How do I use 
models to describe 
multiplication? 

Math Center for more hands-on guided practice, magnetic board for 
creating and solving problems using repeated addition and then 
replacing it with multiplication symbol to create a new number problem. 
Re-teaching the process. Interactive games (Multiplication.com), i.e. 
Cone Crazy, Fish Shop, etc. for pairs. 

http://www.history.com/videos/Lewis
http://www.phschool.com/
http://www.phschool.com/
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Learning Goals for the second Remediation Support Meeting 

 

Participants Will Be Able To… 

• Reflect on planning of Remediation 

• Evaluate progress toward planning and using Remediation to meet the needs of 

struggling students  

• Provide support for other team members in planning and using Acceleration 

practices to support student learning 

 

Preparation Checklist for Facilitator: 

 Email a reminder of the meeting location, time, and the purpose of the meeting: 

to share and reflect on their action plan developed in the previous meeting. 

Emphasize the importance of bringing to the meeting the Accelerating LEARNING-

FOCUSED Lessons: Catching Kids Up! book and flipchart, and a current lesson 

plan that attempts to include Previewing Strategies. 

 Review the Support Meeting Plan and prepare materials needed for activities. 

 Post the norms.  
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The Second Remediation Support Meeting 

1. Review norms. (1 minute) 

 

2. Each team member shares the action plan he/she established in the previous 

meeting and progress in planning and using them in lessons. This partnership may 

be made with grade-level, content, or vertical planning team members. (10 minutes) 

 

3. Individuals then share a lesson with the group, explaining how the Remediation 

Strategies being used focus on reteaching the most essential content using new 

methods. (20 minutes) 

 

4. Participants complete a reflection exit ticket: Based on our discussions today, I will 

_______________________________________. (5 minutes) 

 

5. Preview the next MicroPD Course: Review Strategies: Distribute alphabet letters, 

one per person, until all letters have been distributed. Each person shares 

something that he/she knows about Review Strategies for each of the letters that 

they have. If a challenging letter causes too much difficulty, the group may 

brainstorm together, or that letter may be “passed” if the entire team is unable to 

think of an appropriate idea. They should then pair up to compare and discuss their 

ideas.  

 

6. Remind them that Review Strategies intentionally planned, frequently used, and 

focused on essential content. Share the goals for the MicroPD Course and needed 

materials. (10 minutes) 

 

 

 

 

 

 



 Accelerating LEARNING-FOCUSED Lessons MicroPD Facilitator Guide 

 

33 

Accelerating LEARNING-FOCUSED Lessons MicroPD Session 6 

Review 
 

To further solidify students’ understanding and retention of essential content, exemplary 

schools create a Structured Review Schedule which plans review sessions distributed 

across the year that focus on the most essential learning. Proactively planning for 

review leads to better and stronger lessons, and ultimately, improved student 

achievement. 

 

In this MicroPD you learn how to intentionally and purposefully plan and use Review 

Strategies throughout the year in order to improve students’ long-term retention and 

understanding of essential content.  

 

Learning Goals for Reading Comprehension Strategies MicroPD Course 

 

Participants Will Know… 

• Structured Review Strategies 

 

Participants Will Be Able To… 

• Plan and use Structured Review Strategies to support learning long-term  
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Learning Goals for the first Review Support Meeting 

 

Participants Will Be Able To… 

• Engage in conversations with peers to clarify understanding of how to plan and 

use Structured Review Strategies to support all students in retaining essential 

content  

• Develop an action plan for planning and using Structured Review Strategies 

 

Preparation Checklist for Facilitator: 

 Email a reminder of the meeting location, time, Learning Goals and the 

importance of bringing their Accelerating LEARNING-FOCUSED Lessons: Catching 

Kids Up! book to the meeting, along with completed MicroPD Course 

assignments and any questions they may have.  

 Become familiar with the Learning Goals for both the MicroPD Course and the 

first Support Meeting. 

 Review the Support Meeting Plan and prepare materials needed for activities. 

 Arrange the meeting space. Be sure to post the Essential Question in a 

prominent location so it can be used to introduce the session and referred to 

during the session.  

 Post the norms.  
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First Review Support Meeting 

 

Opening  

Review norms. (1 minute) 

 

Lesson Essential Question 

How should Structured Review be planned and used to improve students long-term 

learning? 

 

Activating Strategy 

Introduce the Lesson Essential Question. Sketch an outline of a head with a thought 

bubble. Inside the head team members jot down key ideas about planning and using 

Structured Review Strategies from their activities in the MicroPD Course. In the thought 

bubble, they should list questions to discuss with the team. (5 minutes) 

 

Learning Activities 

1. Individuals take turns sharing out key ideas listed during the Activating Strategy. 

The group then discusses the questions that were raised. Any questions that 

cannot be resolved by the group can be sent to the LEARNING-FOCUSED Coach in 

LEARNING-FOCUSED Online. (15 minutes) 

2. Pair up to compare responses to the activities that were completed in the 

MicroPD Course and revise/add to as needed. (10 minutes). 

3. Action Planning: Complete a NOW for Review. 

 Next I will 

 Obstacles I anticipate 

 Ways I will overcome these obstacles  

            Share with team. (10 minutes) 

 

Reflection Prompt 

What’s in My Head Now? (on the back of the Activating Strategy.)  (5 minutes) 
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 Learning Goals for the second Review Support Meeting 

 

Participants Will Be Able To… 

• Reflect on planning of Review Strategies 

• Evaluate progress toward planning and using Review to help all students retain 

essential content  

• Provide support for other team members in planning and using Acceleration 

practices to support student learning 

 

Preparation Checklist for Facilitator: 

 Email a reminder of the meeting location, time, and the purpose of the meeting: 

to share and reflect on their action plan developed in the previous meeting. 

Emphasize the importance of bringing to the meeting the Accelerating LEARNING-

FOCUSED Lessons: Catching Kids Up! book and flipchart, and a current lesson 

plan that attempts to include Previewing Strategies. 

 Review the Support Meeting Plan and prepare materials needed for activities. 

 Post the norms.  
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The Second Review Support Meeting 

1. Review norms. (1 minute) 

 

2. Each team member shares the action plan he/she established in the previous 

meeting for planning and using Review Strategies and progress toward using them 

after lessons. This partnership may be made with grade-level, content, or vertical 

planning team members. (20 minutes) 

 

3. Ask team members to individually consider when they will be able to use Review 

Strategies during the upcoming term. Share with a partner how you will structure the 

review. (10 minutes) 

 

4. Participants complete a reflection exit ticket: Based on our discussions today, I will 

_______________________________________. (5 minutes) 

 

5. Preview the next MicroPD Course: Organizing Acceleration. Have participants jot 

down 3 ideas about how Acceleration may be organized in both a classroom and in 

a school. Do a “Give One, Get One” to collect more ideas. Share the goals for the 

MicroPD Course and needed materials. (10 minutes) 
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Accelerating LEARNING-FOCUSED Lessons MicroPD Session 7 
Organizing Acceleration 
 

Acceleration must be organized so that it is used consistently and pervasively in 

classrooms and across school buildings. Acceleration plans work best when all 

available resources are considered and used to help support classroom teachers in 

implementing practices during regular content core instruction.  

 

In this MicroPD you will conduct a self-assessment by completing an inventory of the 

Acceleration practices you currently use in your lessons. You will use this inventory to 

reflect on changes you will make, and why. 

 

Learning Goals for Organizing Acceleration MicroPD Course 
 

Participants Will Know… 

• Organizational ideas for implementing Acceleration practices both in the 

classroom and as a school 

 

Participants Will Be Able To… 

• Create an implementation plan for how to include Acceleration practices in every 

lesson according to students’ readiness levels and interests 
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Learning Goals for the first Organizing Acceleration Support Meeting 

 

Participants Will Be Able To… 

• Engage in conversations with peers to clarify understanding of how to organize 

Acceleration in both classrooms and in a school 

• Develop an action plan for organizing Acceleration  

 

Preparation Checklist for Facilitator: 

 Email a reminder of the meeting location, time, Learning Goals and the 

importance of bringing their Accelerating LEARNING-FOCUSED Lessons: Catching 

Kids Up! book to the meeting, along with completed MicroPD Course 

assignments and any questions they may have.  

 Become familiar with the Learning Goals for both the MicroPD Course and the 

first Support Meeting. 

 Review the Support Meeting Plan and prepare materials needed for activities. 

 Arrange the meeting space. Be sure to post the Essential Question in a 

prominent location so it can be used to introduce the session and referred to 

during the session.  

 Post the norms.  

 

  



Accelerating LEARNING-FOCUSED Lessons MicroPD Facilitator Guide 

40 

First Organizing Acceleration Support Meeting 

 

Opening  

Review norms. (1 minute) 

 

Lesson Essential Question 

How do schools organize Acceleration so as to effectively pull it all together? 

 

Activating Strategy 

Introduce the Lesson Essential Question. Post a chart with three columns labeled with:  

I know I know, I think I know, and I need to know.  

Have participants record their responses for each category on post-it notes and add to 

the chart. (5 minutes) 

 

Learning Activities 

1. Use the reflection prompts from the Activating Strategy, each person on the team 

reports out. Have the recorder record the Need to Know items on chart paper to 

ensure they are addressed during the session. (15 minutes) 

2. Pairs compare responses completed during the to the activities in the MicroPD 

Course and revise/add to as needed. (10 minutes). 

3. Action Planning: Create an #ObserveMe card to invite an observer to see an 

Acceleration practice in action. Every participant should swap cards to observe and 

be observed before the next support meeting. (5 minutes) 

 

Reflection Prompt 

What do you now: Know you know? Think you know? Still need to know? Post on a 

Reflection chart for review. (10 minutes) 
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Learning Goals for the second Organizing Acceleration Support Meeting 

 

Participants Will Be Able To… 

• Reflect on organization of Acceleration  

• Evaluate progress toward organizing Acceleration in your classroom 

• Provide support for other team members in planning and using Acceleration 

practices to support student learning 

 

Preparation Checklist for Facilitator: 

• Email a reminder of the meeting location, time, and the purpose of the meeting: 

to share and reflect on their action plan developed in the previous meeting. 

Emphasize the importance of bringing to the meeting the Accelerating LEARNING-

FOCUSED Lessons: Catching Kids Up! book and flipchart, and a current lesson 

plan that attempts to include Previewing Strategies. 

• Review the Support Meeting Plan and prepare materials needed for activities. 

• Post the norms.  
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Second Organizing Acceleration Support Meeting.  

1. Review norms. (1 minute) 

 

2. Each team member shares the action plan he/she established in the previous 

meeting for organizing Acceleration in their classroom and their progress toward 

implementing the practices. This partnership may be made with grade-level, content, 

or vertical planning team members. (20 minutes) 

 

3. Revisit the What do you now: Know you know? Think you know? Still need to know? 

Reflection chart from the previous session. Discuss new ideas and/or information 

that pertains to each one. Any questions that cannot be resolved by the group can 

be sent to the LEARNING-FOCUSED Coach on LEARNING-FOCUSED Online.  (15 minutes) 

 

4. Review Sustaining Professional Development information on next page. (5 minutes) 

 

5. Participants complete a reflection exit ticket: Based on our discussions today, I will 

_______________________________________. (5 minutes) 
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Sustaining Professional Development 

Congratulations! You have completed the seven MicroPD Sessions for Accelerating 

LEARNING-FOCUSED Lessons: Catching Kids Up! with your teachers. You have spent the 

past weeks and/or months supporting teachers as they strive to become more 

purposeful and effective at planning and using Acceleration practices in every 

LEARNING-FOCUSED Lesson. Teachers should now be able to embed Acceleration 

practices so that all students are able to meet the learning expectations of each 

Learning Goal in every lesson! 

 

As your teachers continue to refine their lessons and instruction, continue to support 

them by:  

• Having them use the rubrics in the book and flipchart to guide planning and to 

evaluate lessons for quality. 

 

• Having them take advantage of the examples and resources in LEARNING-

FOCUSED Online (http://learningfocused.com/learning-focused-online/)   

 

• Continuing to use the Support Meeting structure to reflect and support each 

other.  

 

 

  

http://learningfocused.com/learning-focused-online/
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What’s Next? 

LEARNING-FOCUSED Online is the only place to participate in LEARNING-FOCUSED 

courses. Our online courses are the ideal solution for school-wide professional 

development of full LEARNING-FOCUSED workshops, targeted professional development 

of specific strategies and practices, professional development for staff members who 

were unable to attend a workshop with the rest of your staff, and for staff members who 

need professional development hours for recertification. 

 

With over 20 online courses on The LEARNING-FOCUSED Instructional Framework and 

exemplary practices, every teacher and school/district leader can have personalized 

learning and support in LEARNING-FOCUSED Online.  

 

Consider extending your professional growth and learning by participating in one of our 

Strategies in Action Courses:   

• Accelerating Learning 

• Activating Strategies 

• Advance Organizers 

• Assessment Prompts 

• Collaborative Pairs 

• Differentiated Assignments 

• Effective Assignments 

• Effective Feedback 

• Effective Lesson Instruction 

• Effective Questioning 

• Extended Reading Passages and Test Fluency 

• Formative Assessments, Feedback and Remediation 

• Graphic Organizers 

• Higher Order Thinking 

• Learning Activities 

• Learning-Focused Lessons 

• Learning Goals and Lesson Essential Questions 

• Previewing Strategies 

• Raising Rigor 

• Strategies for Increasing Learning with the Classroom Environment 

• Using Reading Comprehension Strategies and Text Structure in All Content Areas 

• Vocabulary Strategies 

• Writing to Increase Achievement 
 



 Accelerating LEARNING-FOCUSED Lessons MicroPD Facilitator Guide 

 

45 

Primary Language Arts Lesson with Rigor and Acceleration 
Topic, Subject, Class, Date:     

Planning Step 1: Lesson Curriculum: What are the Learning Goals for this lesson? 

Lesson Standards 
Always include a writing standard. 

1.RI.2: Identify the main topic and retell key ideas of a text. 
1.W.8: With guidance and support from adults, recall information 
from experiences or gather information from provided sources to 
answer questions. 
 

Students Will Be Able To… (Do) 
• Skills from standards including thinking 

(cognitive verbs). 

• This is not activities. 

• One or more goals should be Higher Order 
Thinking (Levels of Learning 3 or 4), and/or 
Reading Comprehension. 

• Sequence these goals in the order in which they 
should be learned. 

1. Identify and retell the key details of a text 
2. Differentiate between important and unimportant details in a 

text 
3. Identify the main topic of a text or section 

1. 4.   Infer the main topic 

Students Will Know 
Knowledge from standards such as 
vocabulary, facts, formulas. 

• The difference between key details and other information 

• The importance of key details in a text 

• Authors write informational texts about one main topic  
 

Lesson Essential Question 
• A question that communicates the Learning 

Goals. 

• Reflect the Higher Order Thinking and/or 
Reading Comprehension Learning Goal(s). 

 

How can I infer the main topic of a text? 
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Planning Step 3: Lesson Instruction: How will students learn? 

Activating Strategy  
• Plan this after you plan your Learning Activities.  

• How will you introduce the Lesson Essential 

Question?  

• How will you draw attention to important 

vocabulary in the Lesson Essential Question? 

• How will you build/link background knowledge? 

• What prerequisite content might students need 

to know before the lesson?  

• Which key vocabulary from the Learning Goals 

needs to be explicitly taught?  

• Are there other vocabulary words that you 

think need to be taught?  

• Which vocabulary strategy will you use? 

• Previewing: 

o Advance Organizer 

o Prerequisite Content 

o Vocabulary 

Show a picture of a “fully loaded” car or truck. Collaborative 
Pairs have one minute to write as many parts as they can, one 
part per sticky note. Using a whole group T-chart, sort parts by 
important (necessary for safe operation of the vehicle) and 
unimportant (simply decorative). 

Key Vocabulary (for explicit instruction):  

 
important/unimportant details 
 
Vocabulary Strategy:   

 
Frayer model 
 
Previewing (what, who, when):   

 
Whole Group: Teacher walks into the room and appears very 
sad. Ask students to predict what the teacher feels and why. 
Introduce Anchor Chart for Infer. Demonstrate how to use the 
steps for making an inference. 
 

Graphic Organizer  
• How will students store and organize 

information as they learn during this lesson? 

• Base the organizer on the Higher Order 
Thinking or Reading Comprehension in the Will 
Be Able To… (Do) Learning Goals. 

• Determine how the organizer will be previewed 
for struggling students. 

• Determine how the organizer will be scaffolded 
for struggling students. 

Main Idea Tower 
 
Previewing (who, when, how):  

 
 
Scaffolding (what, who, when): 

Partially completed detail boxes and/or main topic. 
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Learning Activity 1 
The Learning Goal(s) for this Learning Activity 
and Assessment Prompt: 

The difference between key 
details and other information 
The importance of key details in 
a text 
Identify and retell the key details 
of a text 
 
Consider: 

• Explicitly teach Higher Order Thinking and/or 
Reading Comprehension Strategy  
(if didn’t in a previous Learning Activity) 

• Content students need to learn 

• Chunk activity: 
o Several opportunities for thinking, talking, 

writing to learn 
o Distributed summarizing and/or practice 
o Questions to ask 
o Higher Order Thinking and/or Reading 

Comprehension Questions to ask 

• Active engagement: 
o Collaborative Pairs, Numbered Heads, 

Think-Pair-Share, etc.  
o Variety 
o Movement 

• Previewing prerequisite knowledge/skills 

• Scaffolding content and process 

Read aloud “The Important Book” by Margaret Wise Brown. 
Conduct a Think Aloud to explain the difference between the 
important details, and the unimportant details. Stop at intervals 
and have Collaborative Pairs retell the important and 
unimportant details of an object from the story. 
 
Previewing (what, who, when): 

 
Whole Group: Think Aloud using a Word Web what “retell” 
means. Provide a simple example and have students retell it to 
a summarizing the best of their ability. 

 
Scaffolding (what, who, when): 

 
Provide example of unimportant detail to help students 
determine other unimportant examples 
 
 
 
 
 
 

 

Assessment Prompt for  
Learning Activity 1 
• Formative assessment of the Learning Goal(s). 

• Ensure the task meets the expectation of the 
Higher Order Thinking and/or Reading 
Comprehension Learning Goal. 

Using examples from the book, Collaborative Pairs partners 
work to sort important and unimportant details. 
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Learning Activity 2 
The Learning Goal(s) for this Learning Activity 
and Assessment Prompt: 

Authors write informational texts 
about one main topic 
Differentiate between important 
and unimportant details in a text 
Identify the main topic of a text or 
section 
 
Consider: 

• Explicitly teach Higher Order Thinking and/or 
Reading Comprehension Strategy  
(if didn’t in a previous Learning Activity) 

• Content students need to learn 

• Chunk activity: 
o Several opportunities for thinking, talking, 

writing to learn 
o Distributed summarizing and/or practice 
o Questions to ask 
o Higher Order Thinking and/or Reading 

Comprehension Questions to ask 

• Active engagement: 
o Collaborative Pairs, Numbered Heads, 

Think-Pair-Share, etc.  
o Variety 
o Movement 

• Previewing prerequisite knowledge/skills 

• Scaffolding content and process 

Model identifying important and unimportant details in an 
informational text with the main topic already identified, using 
the Main Idea Tower.  Make sure to explain how to know if the 
details are important or unimportant. 
 
Students practice identifying important and unimportant details 
in informational passages with the main topic already identified 
on the Main Idea Tower. Using two different passages, partners 
switch out who identifies important details and who identifies 
unimportant details, so that each partner gets a chance to do 
both. Add details to the Main Idea Tower. 
 
Model for students how to identify the main topic of a text that 
already shows the important and unimportant details 
highlighted. Do a Think Aloud so that students can hear the 
process of deciding on the main topic based on the important 
details. 

 
Students practice through Pairs Checking, with four passages 
and checking on the evens. 

 
Previewing (what, who, when): 

 
Scaffolding (what, who, when): 
Whole Group: Partially completed Main Idea Tower. 
 

Assessment Prompt for  
Learning Activity 2 
• Formative assessment of the Learning Goal(s). 

• Ensure the task meets the expectation of the 
Higher Order Thinking and/or Reading 
Comprehension Learning Goal. 

Numbered Heads: 1’s tell 2’s how to tell an important detail from 
an unimportant detail, 2’s tell 1’s the relationship between 
important details and the main topic. 

 
  



 Accelerating LEARNING-FOCUSED Lessons MicroPD Facilitator Guide 

 

49 

 
Learning Activity 3 
The Learning Goal(s) for this Learning Activity 
and Assessment Prompt: 

Infer the main topic 
 
Consider: 

• Explicitly teach Higher Order Thinking and/or 
Reading Comprehension Strategy  
(if didn’t in a previous Learning Activity) 

• Content students need to learn 

• Chunk activity: 
o Several opportunities for thinking, talking, 

writing to learn 
o Distributed summarizing and/or practice 
o Questions to ask 
o Higher Order Thinking and/or Reading 

Comprehension Questions to ask 

• Active engagement: 
o Collaborative Pairs, Numbered Heads, 

Think-Pair-Share, etc.  
o Variety 
o Movement 

• Previewing prerequisite knowledge/skills 
Scaffolding content and process 

Explain to students that they have been learning how to identify 
important details and unimportant details in a text with the main 
topic already given. Now, they will read the passage and find 
important and unimportant details, but will have to determine the 
main topic themselves. Model for students how to read a 
passage and identify important and unimportant details, then 
refer to the Infer Anchor Chart to follow the steps in the process 
of Inferring. Model this process using the Main Idea Tower. 
Students practice identifying important and unimportant details 
and inferring the main topic using two new informational 
passages. 

 
Previewing (what, who, when): 

 
Whole Group: Show picture of a girl with muddy rain boots and 
a wet umbrella. What do you think the weather's like outside? 
What gives you that idea? Explain that they just made an 
inference. Explain that inferences happen all the time, but 
especially when reading.  

 
Scaffolding (what, who, when): 

 
Struggling Students: provide options for possible main ideas 
and have students determine which is the right answer. 
 

Assessment Prompt for  
Learning Activity 3 
• Formative assessment of the Learning Goal(s). 

Ensure the task meets the expectation of the 
Higher Order Thinking and/or Reading 
Comprehension Learning Goal. 

$2 Summary: In 20 words (as close as they can get to 20), write 
to explain how to infer the main topic of an informational text. 

+Add 1-2 additional Learning Activities if needed 
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Planning Step 2: Lesson Assessment: How will students demonstrate  
understanding of the Learning Goals for this lesson? 

Assignment 
• Plan this before planning Lesson Instruction. 

• How will students demonstrate their 
knowledge of the Will Know Learning Goals and 
the skills in the Will Be Able To… (Do) Learning 
Goals (especially the Higher Order Thinking 
and/or Reading Comprehension)? 

• How will the Assignment be differentiated for 
support and challenge? 

• Which students receive differentiation? 

 

Lindsey is writing an informational passage about lions. She 
wrote each detail on a card, but dropped the stack of cards on 
the floor. Now they are not sorted as important and unimportant. 
Label the important details “I”, and the unimportant details “U.” 
Then, infer the main topic of Lindsey’s passage. Write Lindsey a 
note telling her how you sorted the cards, and how you decided 
the main topic.   

 
Differentiated Assignment for Struggling Students: 
Provide a writing frame to help structure the note that students 
write to Lindsey. 
 
More Challenge: Students prioritize the important details along 
a continuum and explain which detail was the most helpful in 
deciding the main topic.  
 
Remediation: Provide students a pre-sorted stack of important 
and unimportant details and the main topic of the informational 
text they come from. Working with a partner, or in a small group, 
students discuss why details are important or unimportant. 
 They they then choose one important detail as the most 
important and explain using a Most Important Thing writing 
frame.  
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Primary Math Lesson with Rigor and Acceleration 
Topic, Subject, Class, Date:     

Planning Step 1: Lesson Curriculum: What are the Learning Goals for this lesson? 

Lesson Standards 
Always include a writing standard. 

2.G.A.5: Identify triangles, quadrilaterals, pentagons, hexagons, 
and cubes. 
2.G.A.1: Recognize and draw shapes having specific attributes, 
such as a given number of angles or a given number of equal 
faces. 
2.W.1: Write opinion pieces in which they introduce the topic or 
book they are writing about, state an opinion, supply reasons 
that support the opinion, use linking words to connect opinion 
and reasons, and provide a concluding statement or section. 
2.MP.3: Construct viable arguments and critique the reasoning 
of others. 
 

Students Will Be Able To… (Do) 
• Skills from standards including thinking 

(cognitive verbs). 

• This is not activities. 

• One or more goals should be Higher Order 
Thinking (Levels of Learning 3 or 4), and/or 
Reading Comprehension. 

• Sequence these goals in the order in which they 
should be learned. 

1. Recognize triangles, trapezoids, squares, rectangles, 
pentagons, and hexagons 

2. Describe triangles, trapezoids, squares, rectangles, 
pentagons, and hexagons by listing their defining attributes 

3. Draw specified shapes when given defining attributes 
4. Compare and contrast two-dimensional shapes 
5. Construct arguments to justify responses 

2.  

Students Will Know 
Knowledge from standards such as 
vocabulary, facts, formulas. 

• Attributes of triangles, trapezoids, squares, rectangles, 
pentagons, and hexagons  
 

Lesson Essential Question 
• A question that communicates the Learning 

Goals. 

• Reflect the Higher Order Thinking and/or 
Reading Comprehension Learning Goal(s). 

 

How can I compare and contrast two-dimensional shapes? 
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Planning Step 3: Lesson Instruction: How will students learn? 

Activating Strategy  
• Plan this after you plan your Learning Activities.  

• How will you introduce the Lesson Essential 

Question?  

• How will you draw attention to important 

vocabulary in the Lesson Essential Question? 

• How will you build/link background knowledge? 

• What prerequisite content might students need 

to know before the lesson?  

• Which key vocabulary from the Learning Goals 

needs to be explicitly taught?  

• Are there other vocabulary words that you 

think need to be taught?  

• Which vocabulary strategy will you use? 

• Previewing: 

o Advance Organizer 

o Prerequisite Content 

o Vocabulary 

Teacher models connecting two words from the word splash 
and writes the sentence: A triangle is a closed shape. Then, 
students write a sentence that connects two or more words from 
the wordsplash. 

 
Struggling Students: Demonstrate how to connect two words 
in a sentence using a wordsplash with a simple example. 
 

Key Vocabulary (for explicit instruction): 

 
Two-dimensional shapes (include pictures and labels for 
examples and non-examples) 

 
Vocabulary Strategy:  
Frayer Model 

 
Previewing (what, who, when):  
Whole Group: Discuss the word dimensional. Create with 
playdough a sphere and then flatten into a circle. What are the 
differences between the two shapes? Add word and examples 
to Vocabulary Notebook. 
 

Graphic Organizer  
• How will students store and organize 

information as they learn during this lesson? 

• Base the organizer on the Higher Order 
Thinking or Reading Comprehension in the Will 
Be Able To… (Do) Learning Goals. 

• Determine how the organizer will be previewed 
for struggling students. 

• Determine how the organizer will be scaffolded 
for struggling students. 

Compare/Contrast Tree Organizer 

 
Previewing (who, when, how): 

 
Whole Group: Demonstrate how to complete the graphic 
organizer using a simple example (e.g. foods, animals, rooms in 
house, etc.) 
 
Scaffolding (what, who, when): 
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Learning Activity 1 
The Learning Goal(s) for this Learning Activity 
and Assessment Prompt: 

Attributes of triangles, trapezoids, 
squares, rectangles, pentagons, 
and hexagons 
Recognize triangles, trapezoids, 
squares, rectangles, pentagons, 
and hexagons 
Describe triangles, trapezoids, 
squares, rectangles, pentagons, 
and hexagons by listing their 
defining attributes 
 
Consider: 

• Explicitly teach Higher Order Thinking and/or 
Reading Comprehension Strategy  
(if didn’t in a previous Learning Activity) 

• Content students need to learn 

• Chunk activity: 
o Several opportunities for thinking, talking, 

writing to learn 
o Distributed summarizing and/or practice 
o Questions to ask 
o Higher Order Thinking and/or Reading 

Comprehension Questions to ask 

• Active engagement: 
o Collaborative Pairs, Numbered Heads, 

Think-Pair-Share, etc.  
o Variety 
o Movement 

• Previewing prerequisite knowledge/skills 

• Scaffolding content and process 

Show a collection of hexagons of various sizes, colors, and 
orientations on the Smartboard. Ask, “What attributes do all of 
these hexagons share?” Students work in Collaborative Pairs to 
discuss and add observed attributes of hexagons to their 
graphic organizer. Students Pair Square to share responses. 
Teacher adds any missing defining attributes, while drawing 
attention to the fact that non-defining attributes (color, size) 
were not recorded. Repeat for triangles, trapezoids, squares, 
rectangles, and pentagons. 

 
Students match cards with shape names to cards with attributes 
listed. For example, students would match the card that says 
rectangle with the card that says quadrilateral. Students find a 
new partner and exchange shape riddles again. Repeat several 
times. 

 
Previewing (what, who, when): 
 
Whole Group: Discuss the word attribute. Using the same 
simple example, Think Aloud how to determine its attributes. 
Add word and examples to Vocabulary Notebook. 

 
Scaffolding (what, who, when): 
 

Assessment Prompt for  
Learning Activity 1 
• Formative assessment of the Learning Goal(s). 

• Ensure the task meets the expectation of the 
Higher Order Thinking and/or Reading 
Comprehension Learning Goal. 

Match Cards: Students use four index cards to make game 
pieces for a matching game. Students will draw two different 
shapes on index cards, and use the remaining two index cards 
to list attributes of each shape. Pairs Square for students to play 
the matching game. 
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Learning Activity 2 
The Learning Goal(s) for this Learning Activity 
and Assessment Prompt: 

Draw specified shapes when 
given defining attributes 
 
Consider: 

• Explicitly teach Higher Order Thinking and/or 
Reading Comprehension Strategy  
(if didn’t in a previous Learning Activity) 

• Content students need to learn 

• Chunk activity: 
o Several opportunities for thinking, talking, 

writing to learn 
o Distributed summarizing and/or practice 
o Questions to ask 
o Higher Order Thinking and/or Reading 

Comprehension Questions to ask 

• Active engagement: 
o Collaborative Pairs, Numbered Heads, 

Think-Pair-Share, etc.  
o Variety 
o Movement 

• Previewing prerequisite knowledge/skills 

• Scaffolding content and process 

Remind students of the two-dimensional shapes we have been 
working with. Now, we will practice telling which shape matches 
the descriptions given, which are the attributes. Teacher models 
via a Think Aloud to name attributes, and then uses the shapes 
anchor chart to rule out which shapes do not match the 
description and why, and finally chooses the correct shape. 
Teacher models the justification of why that shape matches the 
description given. 

 
In Collaborative Pairs, students practice naming the shape 
described by attribute riddle cards. Do Settlers and Explorers for 
students to find new partners and exchange attribute riddles 
again. Repeat several times. 
 
Previewing (what, who, when): 

 
Scaffolding (what, who, when): 
 

Assessment Prompt for  
Learning Activity 2 
• Formative assessment of the Learning Goal(s). 

• Ensure the task meets the expectation of the 
Higher Order Thinking and/or Reading 
Comprehension Learning Goal. 

Write a Riddle: Students are given shape cards, and write their 
own riddles for each shape. Trade riddles with a partner to 
practice drawing the shape based on the attributes. 
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Learning Activity 3 
The Learning Goal(s) for this Learning Activity 
and Assessment Prompt: 

Compare and contrast two-
dimensional shapes 
Construct arguments to justify 
responses 
 
Consider: 

• Explicitly teach Higher Order Thinking and/or 
Reading Comprehension Strategy  
(if didn’t in a previous Learning Activity) 

• Content students need to learn 

• Chunk activity: 
o Several opportunities for thinking, talking, 

writing to learn 
o Distributed summarizing and/or practice 
o Questions to ask 
o Higher Order Thinking and/or Reading 

Comprehension Questions to ask 

• Active engagement: 
o Collaborative Pairs, Numbered Heads, 

Think-Pair-Share, etc.  
o Variety 
o Movement 

• Previewing prerequisite knowledge/skills 
Scaffolding content and process 

Model using a Think Aloud for students to hear the thought 
process of compare and contrast in regards to different two-
dimensional shapes. Use the language of the attributes when 
doing the Think Aloud. 

 
In Collaborative Pairs, students sort through pictures of 
trapezoids, squares, rectangles, hexagons, pentagons, and 
triangles into categories by their defining attributes. Partners 
discuss the similarities and differences among the shapes as 
they categorize them. The sets of pictures include regular and 
irregular shapes with a variety of colors, sizes, and orientations. 
Students record several examples of each shape on their 
graphic organizers. Students share the attributes they identified 
to sort the shapes. 

 
Present a sort for students that incorrectly categorizes some of 
the shapes. Students identify the errors in categorizing, and 
justify their reasoning 
 
Previewing (what, who, when): 

 
Scaffolding (what, who, when): 

 
Struggling Students: Provide sentence starters to help students 
think about how to do error analysis. 
 

Assessment Prompt for  
Learning Activity 3 
• Formative assessment of the Learning Goal(s). 

Ensure the task meets the expectation of the 
Higher Order Thinking and/or Reading 
Comprehension Learning Goal. 

Odd One Out: Students get cards with three shapes, and 
identify which one is the odd one out based on attributes, and 
justify their responses. 

+Add 1-2 additional Learning Activities if needed 
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Planning Step 2: Lesson Assessment: How will students demonstrate  
understanding of the Learning Goals for this lesson? 

Assignment 
• Plan this before planning Lesson Instruction. 

• How will students demonstrate their 
knowledge of the Will Know Learning Goals and 
the skills in the Will Be Able To… (Do) Learning 
Goals (especially the Higher Order Thinking 
and/or Reading Comprehension)? 

• How will the Assignment be differentiated for 
support and challenge? 

• Which students receive differentiation? 

 

Emma completed her shape sort like this (show an incorrectly 
sorted shapes chart). John says Emma didn’t sort her shapes 
correctly. Who is right? How do you know? Tell about attributes 
in your answer. 

 
Differentiated Assignment for Struggling Students: 
Provide a writing frame to help structure students’ attribute 
analysis. 
 
More Challenge: Write Emma a note that explains what she 
needs to change in order for her chart to be correct.  
 
Remediation: Provide students with a list of attributes to help 
them compare a new set of two dimensional shapes. Match the 
attributes to the shapes. Pairs Checking: Explain to a partner 
why you know your answers are correct.  
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Intermediate Language Arts Lesson with Rigor and Acceleration 
Topic, Subject, Class, Date:     

Planning Step 1: Lesson Curriculum: What are the Learning Goals for this lesson? 

Lesson Standards 
Always include a writing standard. 

RI.5.1: Quote accurately from a text when explaining what the 
text says explicitly and when drawing inferences from the text. 
W.5.1: Write opinion pieces on topics or texts, supporting a 
point of view with reasons and information. 
SL.5.1.A: Come to discussions prepared, having read or studied 
required material; explicitly draw on that preparation and other 
information known about the topic to explore ideas under 
discussion.   
 

Students Will Be Able To… (Do) 
• Skills from standards including thinking 

(cognitive verbs). 

• This is not activities. 

• One or more goals should be Higher Order 
Thinking (Levels of Learning 3 or 4), and/or 
Reading Comprehension. 

• Sequence these goals in the order in which they 
should be learned. 

1. Use text evidence to support conclusions 

2. Use text evidence to support opinions 
3. Use text evidence to explore ideas under discussion 

Students Will Know 
Knowledge from standards such as 
vocabulary, facts, formulas. 

• Evidence  
 

Lesson Essential Question 
• A question that communicates the Learning 

Goals. 

• Reflect the Higher Order Thinking and/or 
Reading Comprehension Learning Goal(s). 

 

How do I use text evidence to support my ideas? 
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Planning Step 3: Lesson Instruction: How will students learn? 

Activating Strategy  
• Plan this after you plan your Learning Activities.  

• How will you introduce the Lesson Essential 

Question?  

• How will you draw attention to important 

vocabulary in the Lesson Essential Question? 

• How will you build/link background knowledge? 

• What prerequisite content might students need 

to know before the lesson?  

• Which key vocabulary from the Learning Goals 

needs to be explicitly taught?  

• Are there other vocabulary words that you 

think need to be taught?  

• Which vocabulary strategy will you use? 

• Previewing: 

o Advance Organizer 

o Prerequisite Content 

o Vocabulary 

Introduce the Lesson Essential Question, underlining the word 
“evidence”. 
Create a graphic organizer that has one large rectangle, 
surrounded by smaller squares. In the rectangle, write the title of 
the storybook – The Stranger (by Chris Van Allsburg). Read the 
story, pausing at specific points to let students discuss with a 
partner the story and record key pieces of evidence on sticky 
notes. Collect and sort sticky notes by similar group and record 
evidence on the squares. 

 
Numbered Heads: 1’s use evidence to draw a conclusion about 
the story. 2’s may agree or disagree with 1’s conclusion, but 
must support their stance with evidence. 
Key Vocabulary (for explicit instruction):  

 
Examples (statistics, testimony, observations) 
Non-examples (gossip, hearsay, contradiction) 

 
Vocabulary Strategy:   

 
Closed Word Sort for “Evidence” 
Previewing (what, who, when):   

 
Whole Group: Provide two scenarios explaining the same event, 
but provides different evidence. Students determine which is 
more credible and explain why to a partner. 

Graphic Organizer  
• How will students store and organize 

information as they learn during this lesson? 

• Base the organizer on the Higher Order 
Thinking or Reading Comprehension in the Will 
Be Able To… (Do) Learning Goals. 

• Determine how the organizer will be previewed 
for struggling students. 

• Determine how the organizer will be scaffolded 
for struggling students. 

CER (Claim, Evidence, Reasoning) 
  
Previewing (who, when, how): 
Whole Group: Discuss claim. Have students generate claims 
based on real-life situations. Ask what is needed to make the 
claim more believable (evidence and reasons)? Write 
description and predictions in Vocabulary Notebook. 

 
Scaffolding (who, when, how ): 
Struggling Students: Provide transition words and phrases for 
evidence and reasoning. 
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Learning Activity 1 
The Learning Goal(s) for this Learning Activity 
and Assessment Prompt: 

Use text evidence to support 
conclusions 
 
Consider: 

• Explicitly teach Higher Order Thinking and/or 
Reading Comprehension Strategy  
(if didn’t in a previous Learning Activity) 

• Content students need to learn 

• Chunk activity: 
o Several opportunities for thinking, talking, 

writing to learn 
o Distributed summarizing and/or practice 
o Questions to ask 
o Higher Order Thinking and/or Reading 

Comprehension Questions to ask 

• Active engagement: 
o Collaborative Pairs, Numbered Heads, 

Think-Pair-Share, etc.  
o Variety 
o Movement 

• Previewing prerequisite knowledge/skills 

• Scaffolding content and process 

Pose the question: Has the internet made life better or worse? 
Introduce the article, “20 Ways the Internet Has Changed Us.” 
The teacher will read a portion and Think Aloud a conclusion, 
stressing the importance of text evidence.  Model highlighting 
evidence that supports a conclusion. Refer students to the 
anchor chart on how to cite evidence from a text. Partner read 
the remainder of the article. 

 
Numbered Heads: 2’s use evidence to draw a conclusion about 
the article. 1’s may agree or disagree with 2’s conclusion, but 
must support their stance with evidence.   
 
Previewing (what, who, when): 

 
Scaffolding (what, who, when): 

 
Provide examples of evidence that can be used to draw 
conclusions. 
 
 
 
 
 

 
Assessment Prompt for  
Learning Activity 1 
• Formative assessment of the Learning Goal(s). 

• Ensure the task meets the expectation of the 
Higher Order Thinking and/or Reading 
Comprehension Learning Goal. 

Build a Meaningful Summary: Explain why accurate text 
evidence is important when drawing conclusions. Use “text 
evidence, conclusions, and accurate” in the summary. 
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Learning Activity 2 
The Learning Goal(s) for this Learning Activity 
and Assessment Prompt: 

Use text evidence to support 
opinions 
 
Consider: 

• Explicitly teach Higher Order Thinking and/or 
Reading Comprehension Strategy  
(if didn’t in a previous Learning Activity) 

• Content students need to learn 

• Chunk activity: 
o Several opportunities for thinking, talking, 

writing to learn 
o Distributed summarizing and/or practice 
o Questions to ask 
o Higher Order Thinking and/or Reading 

Comprehension Questions to ask 

• Active engagement: 
o Collaborative Pairs, Numbered Heads, 

Think-Pair-Share, etc.  
o Variety 
o Movement 

• Previewing prerequisite knowledge/skills 

• Scaffolding content and process 

Using the CER organizer, the teacher will demonstrate how to 
use text evidence to support an opinion (claim). Students will 
form an opinion about whether life is better or worse because of 
the internet. 

 
RAFT: 
R (Role): Historian 
A (Audience): 22nd century students 
F (Format): Journal Entry 
T (Topic): Using the CER organizer, write your opinion about 
whether the internet has made life better or worse? Your journal 
must clearly convey your opinion, use accurate text evidence, 
and explain how it supports your opinion. 

 
Previewing (what, who, when): 
Whole Group: Using real-world scenario cards, demonstrate 
using a Think Aloud how to use the transitional words and 
phrases for claims, evidence, and reasoning.  Write description 
and predictions in Vocabulary Notebook. 

 
Scaffolding (what, who, when): 
Struggling Students: Choose from first two rows of the R.A.F.T. 
Audience and Formats are accessible for varied readiness 
levels. Role and Topic remained to grade-level learning 
expectations. 
 

Assessment Prompt for  
Learning Activity 2 
• Formative assessment of the Learning Goal(s). 

• Ensure the task meets the expectation of the 
Higher Order Thinking and/or Reading 
Comprehension Learning Goal. 

Say it in Six Summary: Students will write a six-word summary 
to share with a partner explaining why text evidence is critical 
when supporting an opinion. 
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Learning Activity 3 
The Learning Goal(s) for this Learning Activity 
and Assessment Prompt: 

Use text evidence to explore 
ideas under discussion 
 
Consider: 

• Explicitly teach Higher Order Thinking and/or 
Reading Comprehension Strategy  
(if didn’t in a previous Learning Activity) 

• Content students need to learn 

• Chunk activity: 
o Several opportunities for thinking, talking, 

writing to learn 
o Distributed summarizing and/or practice 
o Questions to ask 
o Higher Order Thinking and/or Reading 

Comprehension Questions to ask 

• Active engagement: 
o Collaborative Pairs, Numbered Heads, 

Think-Pair-Share, etc.  
o Variety 
o Movement 

• Previewing prerequisite knowledge/skills 
Scaffolding content and process 

Socratic Circle: Students prepare 2 questions for discussion: 
one that supports why the internet has made life better, and one 
that supports that it has made life worse. Students will ask and 
answer each other’s questions using text evidence to support 
their ideas. 
 
Scaffolding (what, who, when): 

 
Whole Group: Provide an example question of a question and 
answer. 

Assessment Prompt for  
Learning Activity 3 
• Formative assessment of the Learning Goal(s). 

Ensure the task meets the expectation of the 
Higher Order Thinking and/or Reading 
Comprehension Learning Goal. 

Analogy (Choose a corner and decide as a group why your 
analogy is the best for understanding the importance of text 
evidence to discussion): 
Text evidence : discussion :: ______________________ 

• flashlight : dark 

• hammer : nail 

• pencil : paper 

• books : library 
+Add 1-2 additional Learning Activities if needed 
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Planning Step 2: Lesson Assessment: How will students demonstrate  
understanding of the Learning Goals for this lesson? 

Assignment 
• Plan this before planning Lesson Instruction. 

• How will students demonstrate their 
knowledge of the Will Know Learning Goals and 
the skills in the Will Be Able To… (Do) Learning 
Goals (especially the Higher Order Thinking 
and/or Reading Comprehension)? 

• How will the Assignment be differentiated for 
support and challenge? 

• Which students receive differentiation? 

 

After reading the article “20 Ways the Web Has Changed Us,” 
gather additional text evidence to further support your claim 
about the impact of the internet on our lives. Write an editorial 
for a news organization’s online platform that states your claim, 
supports your opinion with text evidence, and clearly explains 
your reasoning. 

 
Differentiated Assignment for Struggling Students: 
Provide articles in a variety of reading levels and distribute 
according to students’ readiness levels. 

 
More Challenge: Provide articles in a variety of reading levels 
and distribute according to students’ readiness levels. 
 
Remediation: Students are provided two conclusions about an 
article. Students will highlight evidence in an article to support 
one of the conclusions. They will discuss their evidence and 
why it is important for the conclusion with a partner.  
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Intermediate Math Lesson with Rigor and Acceleration 
Topic, Subject, Class, Date:     

Planning Step 1: Lesson Curriculum: What are the Learning Goals for this lesson? 

Lesson Standards 
Always include a writing standard. 

4.MD.A.3 (partial standard) – Apply the area formula for 
rectangles in real-world and mathematical problems. 
MP3 – Construct viable arguments and critique the reasoning of 
others. 
W.4.1 – Write opinion pieces on topics or texts, supporting a 
point of view with reasons and information. 
 

Students Will Be Able To… (Do) 
• Skills from standards including thinking 

(cognitive verbs). 

• This is not activities. 

• One or more goals should be Higher Order 
Thinking (Levels of Learning 3 or 4), and/or 
Reading Comprehension. 

• Sequence these goals in the order in which they 
should be learned. 

1. Evaluate given solutions for errors 
2. Construct arguments supported by reasons and facts 
 

Students Will Know 
Knowledge from standards such as 
vocabulary, facts, formulas. 

• Error points for computing area 
• Evaluate  

 
Lesson Essential Question 
• A question that communicates the Learning 

Goals. 

• Reflect the Higher Order Thinking and/or 
Reading Comprehension Learning Goal(s). 

 

How do I use error analysis to help me solve and evaluate 
solutions to area problems? 
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Planning Step 3: Lesson Instruction: How will students learn? 

Activating Strategy  
• Plan this after you plan your Learning Activities.  

• How will you introduce the Lesson Essential 

Question?  

• How will you draw attention to important 

vocabulary in the Lesson Essential Question? 

• How will you build/link background knowledge? 

• What prerequisite content might students need 

to know before the lesson?  

• Which key vocabulary from the Learning Goals 

needs to be explicitly taught?  

• Are there other vocabulary words that you 

think need to be taught?  

• Which vocabulary strategy will you use? 

• Previewing: 

o Advance Organizer 

o Prerequisite Content 

o Vocabulary 

“What’s Wrong with this Picture” activity in which students work 
with a partner to identify all the things that are wrong in the 
picture. Introduce the Lesson Essential Question by cloud 
bubbling the words “error analysis” and “evaluate.” Review error 
analysis as looking for errors and figuring out what went wrong 
so the errors can be fixed. Explain to students that evaluate 
means to judge the quality of something. In this lesson, we will 
be judging the quality of the thinking and the process of solving 
math problems involving area. Since we have already learned 
how to find the area of a shape, now we are going to look at 
real-world problems involving area, and find errors in the 
thinking or solving of the problems. 
 
Key Vocabulary (for explicit instruction):  

 
Evaluate 
 
Vocabulary Strategy:   

 
Word Map 
 
Previewing (who, when, how): 
Whole Group: Provide the menu for an upcoming week in the 
school cafeteria. Use a checklist to help you decide on one day 
during the week you would rather bring your lunch from home. 
Form groups of according to the days of the week. As a 
weekday team, create a visual that shows why you would not 
eat school lunch that day. Each team uses the visual to evaluate 
why that day was not a good day to eat the school lunch. 

 
Scaffolding (who, when, how): 
Struggling Students: Provide partially completed Word Map. 
 

Graphic Organizer  
• How will students store and organize 

information as they learn during this lesson? 

• Base the organizer on the Higher Order 
Thinking or Reading Comprehension in the Will 
Be Able To… (Do) Learning Goals. 

• Determine how the organizer will be previewed 
for struggling students. 

• Determine how the organizer will be scaffolded 
for struggling students. 

Error Analysis Organizer 

 
Previewing (who, when, how): 
Struggling Students: Using a simple example, demonstrate how 
to use the steps of error analysis. Introduce the Anchor Chart 
and have students annotate the steps on the graphic organizer. 
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Learning Activity 1 
The Learning Goal(s) for this Learning Activity 
and Assessment Prompt: 

Error points for computing 
area 
Evaluate given solutions for 
errors 

 
Consider: 

• Explicitly teach Higher Order Thinking and/or 
Reading Comprehension Strategy  
(if didn’t in a previous Learning Activity) 

• Content students need to learn 

• Chunk activity: 
o Several opportunities for thinking, talking, 

writing to learn 
o Distributed summarizing and/or practice 
o Questions to ask 
o Higher Order Thinking and/or Reading 

Comprehension Questions to ask 

• Active engagement: 
o Collaborative Pairs, Numbered Heads, 

Think-Pair-Share, etc.  
o Variety 
o Movement 

• Previewing prerequisite knowledge/skills 

• Scaffolding content and process 

Present the following word problem to students: Jake built a 
backyard pen for his new pet pig. The length of the pen is 12 
feet, and the width was half that. What is the area of the pen? 
Lisa says 6 sq ft, Tom says 72 sq ft, and John says 84 sq ft. 
Who is correct? How do you know? What errors did each of the 
other two make? Do a Think Aloud to work through the problem, 
circling important information and showing work with the area 
formula. 

 
Numbered Heads: 1’s tell 2’s how to solve for area; 2’s tell 1’s a 
mistake to avoid when solving for area.  In Collaborative Pairs, 
students will solve two similar problems on mini whiteboards, 
and teacher will monitor for accuracy. Collaborative Pairs 
partners will then complete two problems using Pairs Checking, 
with one check-in. 
 
 
 
 
 
 

 

Assessment Prompt for  
Learning Activity 1 
• Formative assessment of the Learning Goal(s). 

• Ensure the task meets the expectation of the 
Higher Order Thinking and/or Reading 
Comprehension Learning Goal. 

Write a Note to an Absent Student describing how to evaluate 
solutions to area problems for errors. 
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Learning Activity 2 
The Learning Goal(s) for this Learning Activity 
and Assessment Prompt: 

Construct arguments supported 
by reasons and facts 
 
Consider: 

• Explicitly teach Higher Order Thinking and/or 
Reading Comprehension Strategy  
(if didn’t in a previous Learning Activity) 

• Content students need to learn 

• Chunk activity: 
o Several opportunities for thinking, talking, 

writing to learn 
o Distributed summarizing and/or practice 
o Questions to ask 
o Higher Order Thinking and/or Reading 

Comprehension Questions to ask 

• Active engagement: 
o Collaborative Pairs, Numbered Heads, 

Think-Pair-Share, etc.  
o Variety 
o Movement 

• Previewing prerequisite knowledge/skills 

• Scaffolding content and process 

Using a Think Aloud and the Error Analysis Organizer, model for 
students how to analyze real-world problems involving solving 
for area. These problems will have two possible solutions. 
Model for students how to consider both solutions, then work 
through the entire problem to solve for area and determine 
which solution is correct. Also, provide a rationale for why the 
incorrect solution is indeed incorrect. Use the Error Analysis 
Organizer to document the given information, possible errors, 
considered solution, and new information for each problem. 
Emphasize that the organizer allows students to see the facts 
and reasons that support the correct solution. Students then use 
the organizer as they are guided through another problem with 
two possible solutions. Students then work in Collaborative 
Pairs to solve four problems with two possible solutions, using 
the Error Analysis Organizer, and Pairs Checking on problems 2 
and 4. 

 
Previewing (what, who, when): 

 
Scaffolding (what, who, when): 
Struggling Students: Provide examples of facts and reasons on 
a partially completed graphic organizer 
 

Assessment Prompt for  
Learning Activity 3 
• Formative assessment of the Learning Goal(s). 

• Ensure the task meets the expectation of the 
Higher Order Thinking and/or Reading 
Comprehension Learning Goal. 

Choose one of the problems that had errors. Write a note to the 
student who solved the problem explaining and supporting why 
the solution is incorrect and how to avoid the error in the future. 

+Add 1-2 additional Learning Activities if needed 
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Planning Step 2: Lesson Assessment: How will students demonstrate  
understanding of the Learning Goals for this lesson? 

Assignment 
• Plan this before planning Lesson Instruction. 

• How will students demonstrate their 
knowledge of the Will Know Learning Goals and 
the skills in the Will Be Able To… (Do) Learning 
Goals (especially the Higher Order Thinking 
and/or Reading Comprehension)? 

• How will the Assignment be differentiated for 
support and challenge? 

• Which students receive differentiation? 

 

Emma’s big sister is moving away to go to college, and has left 
her the tree house fort in the back yard. It’s all hers now! The 
problem is that it’s painted bright yellow, and Emma can’t stand 
it any longer. It must be painted blue! Emma measures the 
inside of the tree house, and finds that the two longer sides 
were 12 feet long and 8 feet high, and the ends were 8 feet long 
and 8 feet high. The roof isn’t going to be painted. Because the 
tree house is bright yellow, it will require two coats of paint. 
Emma’s mom takes her to the store, and she is ready to buy 
paint. “This paint can says it will cover 350 square feet. The 
longer sides of the tree house are 12x8, which is 92 square feet, 
and there are two of them, so that makes 184 square feet. The 
ends are 8x8, so that’s 64 square feet, and there are two, so 
that makes 112 square feet. Add 184 square feet and 112 
square feet, and that equals 296 square feet. I need two coats, 
so that means 592 square feet.  I’ll buy two cans of paint.” 
Emma’s mom reminds her that she hasn’t considered the floor 
yet, and might need a third can of paint to cover it. Emma asks 
her mom to drive her back home so that she can measure the 
floor to see if she really needs to spend the money on a third 
can of paint. Emma’s mom says she doesn’t have to drive 
home, and should buy three cans of paint. Who is correct? How 
do you know?  Use the Error Analysis Organizer to document 
your findings, and write an explanation in paragraph form. 

 
Differentiated Assignment for Struggling Students: 
Provide a visual of the treehouse with the measurements. 

 
More Challenge: Students create their own examples of real 
world or mathematical problems that are solved by applying the 
formula for determining the area of rectangles. Students then 
rewrite the problem so is has an error. Partners exchange 
problems and determine where the error is located.   
 
Remediation: Use an Anchor Chart and manipulatives to help 
students apply the formula for finding the area of rectangles in 
both real world and mathematical problems.    
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Secondary Language Arts Lesson with Rigor and Acceleration 
Topic, Subject, Class, Date:     

Planning Step 1: Lesson Curriculum: What are the Learning Goals for this lesson? 

Lesson Standards 
Always include a writing standard. 

9.4 The student will read, comprehend, and analyze a variety of 
literary texts including narratives, narrative nonfiction, poetry, 
and drama. 
e) Explain the relationships between and among elements of 
literature: characters, plot, setting, tone, point of view, and 
theme. 
W.9-10.1 Write arguments to support claims in an analysis of 
substantive topics or texts, using valid reasoning and relevant 
and sufficient evidence. 
 

Students Will Be Able To… (Do) 
• Skills from standards including thinking 

(cognitive verbs). 

• This is not activities. 

• One or more goals should be Higher Order 
Thinking (Levels of Learning 3 or 4), and/or 
Reading Comprehension. 

• Sequence these goals in the order in which they 
should be learned. 

1. Analyze how literary techniques help to develop the tone 
2. Infer the tone of the short story 
3. Analyze how character development impacts story 

development 
4. Analyze how elements of a short story (characters, setting 

and tone) support the theme development 

Students Will Know 
Knowledge from standards such as 
vocabulary, facts, formulas. 

• Authors use specific literary techniques (details, imagery, 
word choice) to develop characters, setting and tone. 

• Elements of a short story (characters, setting and tone) are 
related to developing the theme 
 

Lesson Essential Question 
• A question that communicates the Learning 

Goals. 

• Reflect the Higher Order Thinking and/or 
Reading Comprehension Learning Goal(s). 

 

How do authors use elements of literature (characters, setting 
and tone) to help readers infer the theme of their writing? 
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Planning Step 3: Lesson Instruction: How will students learn? 

Activating Strategy  
• Plan this after you plan your Learning Activities.  

• How will you introduce the Lesson Essential 

Question?  

• How will you draw attention to important 

vocabulary in the Lesson Essential Question? 

• How will you build/link background knowledge? 

• What prerequisite content might students need 

to know before the lesson?  

• Which key vocabulary from the Learning Goals 

needs to be explicitly taught?  

• Are there other vocabulary words that you 

think need to be taught?  

• Which vocabulary strategy will you use? 

• Previewing: 

o Advance Organizer 

o Prerequisite Content 

o Vocabulary 

Students will do a Quick Write.  Prompt: Have you ever been 
introduced to a piece of technology that really freaked you out? 
 What was it?  How did it change you?” 
Share responses with Collaborative Pairs partners. 
 

Key Vocabulary (for explicit instruction):  

 
Tone 
Setting 
Character 
Theme 

 
Vocabulary Strategy:  

 
Vocabulary Matrix 
 
Previewing (who, when, how): 
Struggling Students: Provide a mini-lesson that provides 
examples for each of the literary elements. Students add 
examples and non-examples of each literary element to the 
matrix. Write a Note to an Absent Student that answers each 
question: 

• Why are each of these literary elements important? 

• How does an author express each element? 
 
Scaffolding (who, when, how): 
Struggling Students: Descriptions are provided to students on 
the matrix. 
 

Graphic Organizer  
• How will students store and organize 

information as they learn during this lesson? 

• Base the organizer on the Higher Order 
Thinking or Reading Comprehension in the Will 
Be Able To… (Do) Learning Goals. 

• Determine how the organizer will be previewed 
for struggling students. 

• Determine how the organizer will be scaffolded 
for struggling students. 

Descriptive Organizer Character Map 

 
Previewing (what, who, when): 

 
Scaffolding (who, when, how): 
Struggling Students: Character Map - Provide example for each 
character. 
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Learning Activity 1 
The Learning Goal(s) for this Learning Activity 
and Assessment Prompt: 

Authors use specific literary 
techniques (details, imagery, 
word choice) to develop 
characters, setting and tone. 
Analyze how literary techniques 
help to develop the tone 
Infer the tone of the short story 
 
Consider: 

• Explicitly teach Higher Order Thinking and/or 
Reading Comprehension Strategy  
(if didn’t in a previous Learning Activity) 

• Content students need to learn 

• Chunk activity: 
o Several opportunities for thinking, talking, 

writing to learn 
o Distributed summarizing and/or practice 
o Questions to ask 
o Higher Order Thinking and/or Reading 

Comprehension Questions to ask 

• Active engagement: 
o Collaborative Pairs, Numbered Heads, 

Think-Pair-Share, etc.  
o Variety 
o Movement 

• Previewing prerequisite knowledge/skills 

• Scaffolding content and process 

Read the first 2.5 pages of Ray Bradbury’s “The Veldt.”  (The 
teacher will model annotating for word choice and details 
through the beginning of page 2.)  With a partner, using different 
colored highlighters annotate the text for word choice that 
conveys the development of the tone and details that unveil the 
setting.  Collaborate with another pair to complete Descriptive 
Organizers on both tone and setting.  Share out with class. 
 Students can add to or change their Descriptive Organizer 
during this discussion.  (As we continue the story, students will 
continue to annotate for tone and setting adding to their 
Descriptive Organizer-gather and organize ideas). 

 
Previewing (who, when, how): 

 
Struggling Students: Read a simple text with students and 
model through a Think Aloud how to select vivid language, 
image words and descriptive words for specific literary elements 
(start with setting and tone). Highlight words accordingly. 
Numbered Heads: 1’s - What do these words have in common? 
2’s - Why are the words an author chooses to use important? 

 
Scaffolding (who, when, how): 

 
Provide examples of vivid language, image words and 
descriptive words for each literary element. 
 
 
 
 
 
 

 
Assessment Prompt for  
Learning Activity 1 
• Formative assessment of the Learning Goal(s). 

• Ensure the task meets the expectation of the 
Higher Order Thinking and/or Reading 
Comprehension Learning Goal. 

Using the completed graphic organizers, students will Pair 
Square and discuss the tone/setting of the story. 
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Learning Activity 2 
The Learning Goal(s) for this Learning Activity 
and Assessment Prompt: 

Analyze how character 
development impacts story 
development 
 
Consider: 

• Explicitly teach Higher Order Thinking and/or 
Reading Comprehension Strategy  
(if didn’t in a previous Learning Activity) 

• Content students need to learn 

• Chunk activity: 
o Several opportunities for thinking, talking, 

writing to learn 
o Distributed summarizing and/or practice 
o Questions to ask 
o Higher Order Thinking and/or Reading 

Comprehension Questions to ask 

• Active engagement: 
o Collaborative Pairs, Numbered Heads, 

Think-Pair-Share, etc.  
o Variety 
o Movement 

• Previewing prerequisite knowledge/skills 

• Scaffolding content and process 

Read the next three pages of the story.  The students have now 
met the four main characters in the story-George, Lydia, Peter 
and Wendy.  

 
Using the Character Map, choose one character and insert your 
character’s name in the graphic organizer.  Find Someone Who 
chose the same character.  With your partner, complete the 
Character Map.  Chalk Talk-With your assigned partner, go to 
the poster on the wall that is assigned to your character and add 
the qualities that you and your partner determined.  Add 
additional qualities that may have been discovered by other 
pairs to your Character Map- (gather and organize ideas). 
 Review characters and qualities as a class. 
 
Previewing (what, who, when): 

 
Scaffolding (what, who, when): 
Provide paragraph and page numbers for each character. 

Assessment Prompt for  
Learning Activity 2 
• Formative assessment of the Learning Goal(s). 

• Ensure the task meets the expectation of the 
Higher Order Thinking and/or Reading 
Comprehension Learning Goal. 

Write a letter to Ray Bradbury sharing how you feel your 
character impacted the story.  You can tie it to either tone or 
setting.  Be sure to include details from the story to support your 
analysis. 

 
  



Accelerating LEARNING-FOCUSED Lessons MicroPD Facilitator Guide 

72 

 
Learning Activity 3 
The Learning Goal(s) for this Learning Activity 
and Assessment Prompt: 

Elements of a short story 
(characters, setting and tone) are 
related to developing the theme 
Analyze how elements of a short 
story (characters, setting and 
tone) support the theme 
development 
 
Consider: 

• Explicitly teach Higher Order Thinking and/or 
Reading Comprehension Strategy  
(if didn’t in a previous Learning Activity) 

• Content students need to learn 

• Chunk activity: 
o Several opportunities for thinking, talking, 

writing to learn 
o Distributed summarizing and/or practice 
o Questions to ask 
o Higher Order Thinking and/or Reading 

Comprehension Questions to ask 

• Active engagement: 
o Collaborative Pairs, Numbered Heads, 

Think-Pair-Share, etc.  
o Variety 
o Movement 

• Previewing prerequisite knowledge/skills 
Scaffolding content and process 

Complete reading the story.  Model via a Think Aloud to show 
students the process in thinking about elements of a short story 
(characters, setting, and tone) are related to the development of 
a theme. With a partner, Think-Ink-Share what you think the 
message that Ray Bradbury is communicating to the reader. 
 Use examples from your graphic organizers to support your 
decision.  Discuss as a class what the possible themes of the 
story could be. 

 
Previewing (who, when, how): 
Struggling Students: Discuss how theme is the message of a 
story and provide a visual reminder (The Me_ssage). Generate 
a list of ideas for common themes. Add examples and 
nonexamples to the Vocabulary Matrix. Students should discuss 
what the theme is from the simple text. Provide a Summary 
frame that students will use to explain why they think it is the 
theme. 

 
Scaffolding (who, when, how): 
Students will use examples on the Vocabulary matrix to help 
them determine the theme. 
Also, provide students a Summary Frame for the Think-Ink-
Share. 
 

Assessment Prompt for  
Learning Activity 3 
• Formative assessment of the Learning Goal(s). 

Ensure the task meets the expectation of the 
Higher Order Thinking and/or Reading 
Comprehension Learning Goal. 

RAFT:  Role-Book/Story Reviewer, Audience-readers of fiction, 
Format-Book/Story Review, Topic-The message that the story 
imparts to the reader. 

+Add 1-2 additional Learning Activities if needed 
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Planning Step 2: Lesson Assessment: How will students demonstrate  
understanding of the Learning Goals for this lesson? 

Assignment 
• Plan this before planning Lesson Instruction. 

• How will students demonstrate their 
knowledge of the Will Know Learning Goals and 
the skills in the Will Be Able To… (Do) Learning 
Goals (especially the Higher Order Thinking 
and/or Reading Comprehension)? 

• How will the Assignment be differentiated for 
support and challenge? 

• Which students receive differentiation? 

 

Ray Bradbury paints a picture of a futuristic society.  Using 
details from the story, construct a written argument that 
supports how the author uses literary elements (characters, 
setting, tone) to support the theme of “The Veldt. 
  
Differentiated Assignment for Struggling Students: 
Provide a writing frame to help students connect how the literary 
elements are used by Bradbury. 
 
More Challenge: Determine which element used by the author 
contributes the most toward the development of the theme in 
the story and construct an argument that supports your ideas. 
Be sure to include evidence as to why the other elements used 
are less significant regarding the development of the theme.   
 
Remediation: Use a more accessible text to argue how the 
author uses literary elements to support the development of 
theme.  
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Secondary Math Lesson with Rigor and Acceleration 
Topic, Subject, Class, Date:     

Planning Step 1: Lesson Curriculum: What are the Learning Goals for this lesson? 

Lesson Standards 
Always include a writing standard. 

AII.4a: The student will solve, algebraically and graphically, 
absolute value equations and inequalities. 
AII.7: The student will investigate and analyze functions 
algebraically and graphically. 
MP3: Construct viable arguments and critique the reasoning of 
others. 
 

Students Will Be Able To… (Do) 
• Skills from standards including thinking 

(cognitive verbs). 

• This is not activities. 

• One or more goals should be Higher Order 
Thinking (Levels of Learning 3 or 4), and/or 
Reading Comprehension. 

• Sequence these goals in the order in which they 
should be learned. 

1. Solve absolute value equations and inequalities 
algebraically and graphically 

2. Apply an appropriate equation to solve a real-world problem 
3. Evaluate given solutions for errors 
4. Construct arguments supported by reasons and facts 
 

Students Will Know 
Knowledge from standards such as 
vocabulary, facts, formulas. 

• Absolute value inequalities can be solved graphically or by 
using a compound statement 

• Real-world problems can be interpreted, represented, and 
solved using equations and inequalities 

• Error points for solving for absolute value 
 

Lesson Essential Question 
• A question that communicates the Learning 

Goals. 

• Reflect the Higher Order Thinking and/or 
Reading Comprehension Learning Goal(s). 

 

How do you analyze absolute value functions? 
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Planning Step 3: Lesson Instruction: How will students learn? 

Activating Strategy  
• Plan this after you plan your Learning Activities.  

• How will you introduce the Lesson Essential 

Question?  

• How will you draw attention to important 

vocabulary in the Lesson Essential Question? 

• How will you build/link background knowledge? 

• What prerequisite content might students need 

to know before the lesson?  

• Which key vocabulary from the Learning Goals 

needs to be explicitly taught?  

• Are there other vocabulary words that you 

think need to be taught?  

• Which vocabulary strategy will you use? 

• Previewing: 

o Advance Organizer 

o Prerequisite Content 

o Vocabulary 

Ask students to take a guess at the age of prominent figures in 
the news. Give the actual ages for students to record. Who in 
our class got the closest to the actual ages? How can you tell? 
Think Pair Share. Model a graph using one group’s data on 
board. 

 
Previewing (who, when, how): 
Whole Group: Preview the steps for using the graphing 
calculator. 
 
Key Vocabulary (for explicit instruction):  

 
parent graph absolute value function. 

 
Vocabulary Strategy: 
Compare and Contrast Parabola and Absolute Value Graphic 
Organizer 
 

Graphic Organizer  
• How will students store and organize 

information as they learn during this lesson? 

• Base the organizer on the Higher Order 
Thinking or Reading Comprehension in the Will 
Be Able To… (Do) Learning Goals. 

• Determine how the organizer will be previewed 
for struggling students. 

• Determine how the organizer will be scaffolded 
for struggling students. 

Compare and Contrast Parabola and Absolute Value 
 
Previewing (who, when, how):  
Preview the visual of the parabola on a graph. 
 
Scaffolding (what, who, when): 
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Learning Activity 1 
The Learning Goal(s) for this Learning Activity 
and Assessment Prompt: 

Relationship of radius, 
diameter and circumference 
Analyze the relationships 
between circumference, 
diameter, and radius 

 
Consider: 

• Explicitly teach Higher Order Thinking and/or 
Reading Comprehension Strategy  
(if didn’t in a previous Learning Activity) 

• Content students need to learn 

• Chunk activity: 
o Several opportunities for thinking, talking, 

writing to learn 
o Distributed summarizing and/or practice 
o Questions to ask 
o Higher Order Thinking and/or Reading 

Comprehension Questions to ask 

• Active engagement: 
o Collaborative Pairs, Numbered Heads, 

Think-Pair-Share, etc.  
o Variety 
o Movement 

• Previewing prerequisite knowledge/skills 

• Scaffolding content and process 

Ask students to solve for x in |x| = 7.  Verify that there are two 
solutions.  Working with a partner, solve |x-3| = 7.  Share 
strategies whole group.   Lecture/notes on how the definition of 
absolute value. “The definition of absolute value (for any real 
numbers a and b, where b ≥ 0, if |a| = b, then a = b or a = - b) is 
used in solving absolute value equations and inequalities.” 

 
Model the solution of two equations and two inequalities. 
Identify half the students as “parabolas” and the other half as 
“absolute values”.  Parabola/Absolute value pairs work together 
to solve 5 absolute value equations/inequalities. Locate another 
Parabola/Absolute value pair and compare answers. 

Previewing (who, when, how): 

 
Struggling Students: Preview an Anchor Chart to demonstrate 
and Think Aloud the steps in the process for solving for absolute 
value and inequalities algebraically and graphically. 

 
Scaffolding (who, when, how): 

 
Struggle Students: Provide task analysis organizers for the 
steps in solving for absolute value and inequalities (both 
algebraically and graphically). 
 

Assessment Prompt for  
Learning Activity 1 
• Formative assessment of the Learning Goal(s). 

• Ensure the task meets the expectation of the 
Higher Order Thinking and/or Reading 
Comprehension Learning Goal. 

Summary Point Writing: How do you solve absolute value 
equations and inequalities algebraically? 
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Learning Activity 2 
The Learning Goal(s) for this Learning Activity 
and Assessment Prompt: 

Formula for circumference of 
a circle 
Find formula to estimate 
circumference 
Estimate finding 
circumference 

 
Consider: 

• Explicitly teach Higher Order Thinking and/or 
Reading Comprehension Strategy  
(if didn’t in a previous Learning Activity) 

• Content students need to learn 

• Chunk activity: 
o Several opportunities for thinking, talking, 

writing to learn 
o Distributed summarizing and/or practice 
o Questions to ask 
o Higher Order Thinking and/or Reading 

Comprehension Questions to ask 

• Active engagement: 
o Collaborative Pairs, Numbered Heads, 

Think-Pair-Share, etc.  
o Variety 
o Movement 

• Previewing prerequisite knowledge/skills 

• Scaffolding content and process 

Students complete Pairs Checking with the Graphing and 
Writing Absolute Value Thinking Sheets. Students solve real-
world problems involving equations and inequalities. 

 
Previewing (what, who, when): 

 
Scaffolding (what, who, when): 
Struggling Students: Vary the complexity of the real-world 
problems.    

Assessment Prompt for  
Learning Activity 2 
• Formative assessment of the Learning Goal(s). 

• Ensure the task meets the expectation of the 
Higher Order Thinking and/or Reading 
Comprehension Learning Goal. 

Students continue to fill in applicable sections of the matrix 
graphic organizer. Teacher monitors for accuracy. 
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Learning Activity 3 
The Learning Goal(s) for this Learning Activity 
and Assessment Prompt: 

Evaluate given solutions for 
errors 
Construct arguments 
supported by reasons and 
facts 

 
Consider: 

• Explicitly teach Higher Order Thinking and/or 
Reading Comprehension Strategy  
(if didn’t in a previous Learning Activity) 

• Content students need to learn 

• Chunk activity: 
o Several opportunities for thinking, talking, 

writing to learn 
o Distributed summarizing and/or practice 
o Questions to ask 
o Higher Order Thinking and/or Reading 

Comprehension Questions to ask 

• Active engagement: 
o Collaborative Pairs, Numbered Heads, 

Think-Pair-Share, etc.  
o Variety 
o Movement 

• Previewing prerequisite knowledge/skills 
Scaffolding content and process 

Using the matrix organizer, students graph several absolute 
value equations and analyze the graphs they have created 
(translations, stretch, orientation).  Provide solved equations 
and ask students to evaluate for accuracy (Error Analysis). For 
the incorrectly solved equations, students must construct an 
argument through a “Note to the Student” to identify errors, 
explain the mistake that was made, explain how to avoid the 
mistake, and then correctly solve the equation. Facts and 
reasons must be included in the argument. Students fill in any 
blank spaces on the organizer as they go. 
 
Previewing (who, when, how): 

 
Scaffolding (who, when, how): 
Struggling Students: Provide a writing frame for the note that 
helps students structure their argument and include facts and 
reasons to support it. 

Assessment Prompt for  
Learning Activity 3 
• Formative assessment of the Learning Goal(s). 

Ensure the task meets the expectation of the 
Higher Order Thinking and/or Reading 
Comprehension Learning Goal. 

“Absolute values” find another “Absolute value”; “Parabolas” find 
another “Parabola”.  Explain how to find a graphic solution to an 
absolute value equation, a common mistake that could be made 
when finding the solution, and how to avoid the mistake.Teacher 
circulates to hear discussions. 

+Add 1-2 additional Learning Activities if needed 
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Planning Step 2: Lesson Assessment: How will students demonstrate  
understanding of the Learning Goals for this lesson? 

Assignment 
• Plan this before planning Lesson Instruction. 

• How will students demonstrate their 
knowledge of the Will Know Learning Goals and 
the skills in the Will Be Able To… (Do) Learning 
Goals (especially the Higher Order Thinking 
and/or Reading Comprehension)? 

• How will the Assignment be differentiated for 
support and challenge? 

• Which students receive differentiation? 

 

A billiard ball travels at an angle from Wall A of a billiards table 
to its parallel wall, Wall B.  The distance of the ball from Wall A 
is modeled by y = --|x - 3| + 2, where the point of reflection on 
Wall B is (3, 2), and x is the location 

 
(x, 0) of the ball when it touches Wall A.  Give an algebraic 
solution and sketch and label a graphic solution for the ball’s 
position as it leaves Wall A and returns to Wall A. What is the 
equation of the location of Wall B? 

 
Below, the problem has been solved for you. Does your solution 
match this one? If not, analyze the solution for errors. Identify 
the error(s) made, and construct an argument to the teacher as 
to why this solution cannot be correct. Explain the mistake that 
was made and how it can be avoided. 

 
Differentiated Assignment for Struggling Students: 
Provide the position of the ball and students solve for the 
algebraic solution. 

 
More Challenge: Students create and solve absolute value 
equations and inequalities algebraically and graphically. 
Problems should be then rewritten to contain an error. Partners 
exchange problems and determine where the error is located.   
 
Remediation: Provide solved equations and ask students to 
evaluate for accuracy (Error Analysis). Provide several “Note to 
Student” samples from Learning Activity 3 and ask students to 
work to match the error to the problem.  Pairs Checking: 
partners work to check each other's’ answers.  
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Secondary Science Lesson with Rigor and Acceleration 
Topic, Subject, Class, Date:    Life Science 

Planning Step 1: Lesson Curriculum: What are the Learning Goals for this lesson? 

Lesson Standards 
Always include a writing standard. 

SC.7.L.17.1 - Explain and illustrate the roles of and relationships 
among producers, consumers, and decomposers in the process 
of energy transfer in a food web. 
 
SC.7.L.17.2 - Compare and contrast the relationships among 
organisms such as mutualism, predation, parasitism, 
competition, and commensalism.  
 
W.7.1.2 - Write informative/explanatory texts to examine a topic 
and convey ideas, concepts, and information through the 
selection, organization, and analysis of relevant content. 

Students Will Be Able To… (Do’s) 
• Skills from standards including thinking 

(cognitive verbs). 

• This is not activities. 

• One or more goals should be Higher Order 
Thinking (Levels of Learning 3 or 4), and/or 
Reading Comprehension. 

• Sequence these goals in the order in which they 
should be learned. 

1. Describe common examples of symbiotic relationships 
(including mutualism, parasitism, and commensalism) and 
predation.  

2. Analyze the relationships among organisms in an 
ecosystem. 

3. Analyze the impact of Two-way Causality at the population 
level of an ecosystem.  

4. Write to explain the interactions between organisms in an 
ecosystem. 

Students Will Know 
Knowledge from standards such as 
vocabulary, facts, formulas. 

• Types of symbiotic relationships (mutualism, parasitism, 
commensalism)  

• Two-way Causality 

Lesson Essential Question 
• A question that communicates the Learning 

Goals. 

• Reflect the Higher Order Thinking and/or 
Reading Comprehension Learning Goal(s). 

How do the interactions among organisms impact their chance 
for survival? 
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Planning Step 3: Lesson Instruction: How will students learn? 

Activating Strategy  
• Plan this after you plan your Learning Activities.  

• How will you introduce the Lesson Essential 
Question?  

• How will you draw attention to important 
vocabulary in the Lesson Essential Question? 

• How will you build/link background knowledge? 

• What prerequisite content might students need 
to know before the lesson?  

• Which key vocabulary from the Learning Goals 
needs to be explicitly taught?  

• Are there other vocabulary words that you 
think need to be taught?  

• Which vocabulary strategy will you use? 

• Previewing: 

o Advance Organizer 

o Prerequisite Content 

o Vocabulary 

 

 

Introduce the Lesson Essential Question. Discuss the word 
“interact.” Remind students that they just finished learning about 
biotic interactions (predator and prey). They are now going to 
learn about other types of interactions in nature.  
 
Scenario: You are going to a faraway planet and you are only 
allowed to have one other person with you. Who would it be and 
why? Write 2 reasons why this person is someone you could not 
live without.  
 
Write a prediction about how the Activating Strategy and the key 
vocabulary preview will help prepare you for the lesson. 
 
Key Vocabulary (for explicit instruction):  

Symbiotic relationships (mutualism, parasitism, commensalism) 
 
Vocabulary Strategy:  

Word Map 
 
 
Previewing (who, when, how):  

Divide and Conquer Word Matrix (root, affixes, description, 
visual cue) for mutualism, parasitism, and commensalism 
 
 
 

Graphic Organizer  
• How will students store and organize 

information as they learn during this lesson? 

• Base the organizer on the Higher Order 
Thinking or Reading Comprehension in the Will 
Be Able To… (Do) Learning Goals. 

• Determine how the organizer will be previewed 
for struggling students. 

• Determine how the organizer will be scaffolded 
for struggling students. 
 

Interactions Matrix 
 
 
 
 
 
 
 
 
 
Preview (who, when, how):  

Model how to use Interactions Matrix with pictures of animals or 
use the children’s book Big Friend, Little Friend. 
 
Scaffolding (what, who, when): 
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Learning Activity 1 
The Learning Goal(s) for this Learning Activity 
and Assessment Prompt: 

Describe conditions that lead to 
an organism becoming invasive 
 
Consider: 

• Explicitly teach Higher Order Thinking and/or 
Reading Comprehension Strategy  
(if didn’t in a previous Learning Activity) 

• Content students need to learn 

• Chunk activity: 
o Several opportunities for thinking, talking, 

writing to learn 
o Distributed summarizing and/or practice 
o Questions to ask 
o Higher Order Thinking and/or Reading 

Comprehension Questions to ask 

• Active engagement: 
o Collaborative Pairs, Numbered Heads, 

Think-Pair-Share, etc.  
o Variety 
o Movement 

• Previewing prerequisite knowledge/skills 

• Scaffolding content and process 

Using an Interactive PowerPoint, students will learn about 
symbiotic relationships in an ecosystem. New learning will be 
processed by using a “Say Something” discussion structure for 
each type of interaction and an Interactions Matrix for guided 
note-taking. Students will work with a partner to add examples 
of each type of interaction to the matrix. 
 
 
Previewing (who, when, how):  

Whole Group: Show pictures of the three different types of 
symbiotic relationships. Students will analyze each for what they 
see? The focus is on identifying evidence only. Students will 
create a One Word Summary for each relationship. Then in 
small groups and using a four-box organizer, students will share 
and write each of the one word summaries (one word per box) 
and then use all four in a summary statement.  
 
Scaffolding (who, when, how):  

Struggling Students: Provide a partially completed Interactions 
Matrix.  

Assessment Prompt for  
Learning Activity 1 
• Formative assessment of the Learning Goal(s). 

• Ensure the task meets the expectation of the 
Higher Order Thinking and/or Reading 
Comprehension Learning Goal. 

Pairs Square: Partners will pair to form a group of four. Pairs will 
share their examples and explain why they are appropriate for 
the interaction(s). 

Learning Activity 2 
The Learning Goal(s) for this Learning Activity 
and Assessment Prompt: 

Determine patterns among 
invasive species 
 
Consider: 

• Explicitly teach Higher Order Thinking and/or 
Reading Comprehension Strategy  
(if didn’t in a previous Learning Activity) 

• Content students need to learn 

• Chunk activity: 
o Several opportunities for thinking, talking, 

writing to learn 
o Distributed summarizing and/or practice 
o Questions to ask 
o Higher Order Thinking and/or Reading 

Comprehension Questions to ask 

• Active engagement: 
o Collaborative Pairs, Numbered Heads, 

Think-Pair-Share, etc.  
o Variety 
o Movement 

• Previewing prerequisite knowledge/skills 

• Scaffolding content and process 

The teacher will model and think aloud how to analyze a 
photograph (or video clip) to determine the type of symbiotic 
relationship (within an ecosystem). Students will work with a 
partner to analyze additional photos/clips and use mini-
whiteboards to vote on the type of interaction that is being 
shown.  
 
 
Previewing (what, who, when): 
 
 
 
 
 
 
Scaffolding (what, who, when): 
 
 
 

 

Assessment Prompt for  
Learning Activity 2 
• Formative assessment of the Learning Goal(s). 

• Ensure the task meets the expectation of the 
Higher Order Thinking and/or Reading 
Comprehension Learning Goal. 

Add an “Importance” column to the matrix.  Explain why each 
relationship is important to the ecosystem. 
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Learning Activity 3 
The Learning Goal(s) for this Learning Activity 
and Assessment Prompt: 

Effects on various groups when 
organisms are transported to 
new locations 

Evaluate effects of invasive 
species 

Write to inform how invasive 
species impact an ecosystem 
 
Consider: 

• Explicitly teach Higher Order Thinking and/or 
Reading Comprehension Strategy  
(if didn’t in a previous Learning Activity) 

• Content students need to learn 

• Chunk activity: 
o Several opportunities for thinking, talking, 

writing to learn 
o Distributed summarizing and/or practice 
o Questions to ask 
o Higher Order Thinking and/or Reading 

Comprehension Questions to ask 

• Active engagement: 
o Collaborative Pairs, Numbered Heads, 

Think-Pair-Share, etc.  
o Variety 
o Movement 

• Previewing prerequisite knowledge/skills 

• Scaffolding content and process 

The teacher will introduce the concept of Two-way 
Causality and how it juxtaposes reasoning about 
populations and reasoning about individuals. Students will 
read about the importance of reasoning about populations 
in an ecosystem, and not just considering individual 
organisms and create a diagram that illustrates the 
relationship between organisms and the population.  
 
Written Conversations:  

• Round One - Why is Two-way Causality important regarding 

symbiotic relationships? 

• Round Two - What examples of Two-way Causality can you 

think of? 

 
 
Previewing (what, who, when): 
 

Cause and Effect – Discuss “causality” using scenario cards 
(For instance, two-way causality can be seen in symbiotic 
relationships where an event or action (such as a bee pollinating 
a flower) results in effects on both organisms (the bee and the 
flower). Diagram interaction using a cyclical organizer. Point out 
that Two-way Causality cannot be thought of as unidirectional or 
linear. 
 

Assessment Prompt for  
Learning Activity 3 
• Formative assessment of the Learning Goal(s). 

• Ensure the task meets the expectation of the 
Higher Order Thinking and/or Reading 
Comprehension Learning Goal. 

Quick Write: Are all symbiotic relationships equally important 
within an ecosystem? Why? 
 
  

+Add 1-2 additional Learning Activities if needed 
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Planning Step 2: Lesson Assessment: How will students demonstrate  
understanding of the Learning Goals for this lesson? 

Assignment 
• Plan this before planning Lesson Instruction. 

• How will students demonstrate their 
knowledge of the Will Know Learning Goals and 
the skills in the Will Be Able To… (Do) Learning 
Goals (especially the Higher Order Thinking 
and/or Reading Comprehension)? 

• How will the Assignment be differentiated for 
support and challenge? 

• Which students receive differentiation? 

 

You are an astrobiologist (a scientist who studies life on other 
planets or moons).  You and your team have been sent to a 
faraway planet, one that can support life as we know it, and has 
very similar ecosystems to Earth.  

Your mission: You will describe the ecosystem you encounter. It 
can be a marine, forest, desert or a tropical ecosystem. You 
must chronicle your observations of two organisms that have a 
specific type of symbiotic relationship. You must return to Earth 
with a drawing of your organisms and a written account detailing 
your mission. Remember to answer the following questions 
thoroughly:  

1. What kind of organisms did you identify? Remember, 
you can imagine animals, plants, fungi, and even one-
celled organisms like bacteria. 

2. What type of symbiotic relationship do they have? How 
do you know? 

3. How does the relationship demonstrate two-way 
causality? 

Use the Interactions Matrix as a guide for the types of 
organisms you will “observe and document.” Use the 
Informational Writing Rubric to help you structure your written 
account.  
 

Differentiated Assignment for Struggling Students: 
Assign ecosystems that are more accessible for students. 
Students’ will work only with one type of Symbiotic Relationship 
(e.g. – mutualism). 

 
More Challenge: Allow students to choose both the ecosystem 
and the Symbiotic Relationship.  
 
Remediation: Provide additional opportunities to identify 
Symbiotic Relationships in varying ecosystems using videos 
and photographs. Provide students with analysis questions to 
help them determine which relationships are present and their 
impact on the ecosystem.  
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Secondary Social Studies Lesson with Rigor and Acceleration 
Topic, Subject, Class, Date:    Why the Articles of the Confederation Failed 

Planning Step 1: Lesson Curriculum: What are the Learning Goals for this lesson? 

Lesson Standards 
Always include a writing standard. 

CE.C&G.1.1 Explain how the tensions over power and authority 

led America’s founding fathers to develop a constitutional 

democracy (e.g., mercantilism, salutary neglect, taxation and 

representation, boycott and protest, independence, American 

Revolution, Articles of Confederation, Ben Franklin, George 

Washington, John Adams, Sons of Liberty, etc.) 

 

CE.C&G.1.4 Analyze the principles and ideals underlying 
American democracy in terms of how they promote freedom 
(e.g., separation of powers, rule of law, limited government, 
democracy, consent of the governed / individual rights –life, 
liberty, pursuit of happiness, self-government, representative 
democracy, equal opportunity, equal protection under the law, 
diversity, patriotism, etc.). 
 
W.11-12.1 Write arguments to support claims in an analysis of 
substantive topics on texts, using valid reasoning and relevant 
and sufficient evidence. 

Students Will Be Able To… (Do) 
• Skills from standards including thinking 

(cognitive verbs). 

• This is not activities. 

• One or more goals should be Higher Order 
Thinking (Levels of Learning 3 or 4), and/or 
Reading Comprehension. 

• Sequence these goals in the order in which they 
should be learned. 

1. Explain how the tensions over power and authority led 

America’s founding fathers to develop a constitutional 

democracy with the Articles of Confederation 

2. Evaluate the success of the Articles of Confederation 

3. Construct an argument illustrating why the Articles of 

Confederation failed 

Students Will Know 
Knowledge from standards such as 
vocabulary, facts, formulas. 

Articles of Confederation  

Lesson Essential Question 
• A question that communicates the Learning 

Goals. 

• Reflect the Higher Order Thinking and/or 
Reading Comprehension Learning Goal(s). 

 

Why did the Articles of Confederation fail? 
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Planning Step 3: Lesson Instruction: How will students learn? 

Activating Strategy  
• Plan this after you plan your Learning Activities.  

• How will you introduce the Lesson Essential 

Question?  

• How will you draw attention to important 

vocabulary in the Lesson Essential Question? 

• How will you build/link background knowledge? 

• What prerequisite content might students need 

to know before the lesson?  

• Which key vocabulary from the Learning Goals 

needs to be explicitly taught?  

• Are there other vocabulary words that you 

think need to be taught?  

• Which vocabulary strategy will you use? 

• Previewing: 

o Advance Organizer 

o Prerequisite Content 

o Vocabulary 

Simulation- Teacher will change rules of the class when 
students enter. Students will not be allowed to talk, cannot eat, 
must pay the teacher for each lesson taught, and will be 
penalized with a 0 every time they violate the rules.  Act this out 
for 1-2 minutes. Have students answer the following questions: 

How did the rule changes make you feel? 

If you could rewrite the rules, what would you write? 

What do you think class would be like with your rules? 

Successes/Challenges you might face. 

 

Introduce the Word Map for “Articles of Confederation.” Explain 
that the Articles of Confederation were adopted in November 
1777, after the Revolutionary War, as a new system of 
government for America. The Articles were a set of rules about 
who had power over what, and explained how the country would 
operate. It’s like “do’s and don’t’s” for the country – add that to 
the Word Map. As a class, discuss other “What It’s Like” 
examples, as well as “Examples” on the Word Map.  
Key Vocabulary (for explicit instruction):  

 
Articles of Confederation 
 
Vocabulary Strategy:   

 
Word Map 
 
 
Previewing (what, who, when):   

 
Struggling Students: Preview Word Map using the word 
“confederation” 
 

Graphic Organizer  
• How will students store and organize 

information as they learn during this lesson? 

• Base the organizer on the Higher Order 
Thinking or Reading Comprehension in the Will 
Be Able To… (Do) Learning Goals. 

• Determine how the organizer will be previewed 
for struggling students. 

• Determine how the organizer will be scaffolded 
for struggling students. 

Cause-Effect-Results Graphic Organizer 
 
Previewing (who, when, how):  

Struggling Students: Demonstrate how to do the graphic 
organizer using a review example (e.g. catalysts for sparking 
American Revolution). 
 
Scaffolding (what, who, when): 
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Learning Activity 1 
The Learning Goal(s) for this Learning Activity 
and Assessment Prompt: 

Articles of Confederation 

Explain how the tensions over 
power and authority led 
America’s founding fathers to 
develop a constitutional 
democracy with the Articles of 
Confederation 
 
Consider: 

• Explicitly teach Higher Order Thinking and/or 
Reading Comprehension Strategy  
(if didn’t in a previous Learning Activity) 

• Content students need to learn 

• Chunk activity: 
o Several opportunities for thinking, talking, 

writing to learn 
o Distributed summarizing and/or practice 
o Questions to ask 
o Higher Order Thinking and/or Reading 

Comprehension Questions to ask 

• Active engagement: 
o Collaborative Pairs, Numbered Heads, 

Think-Pair-Share, etc.  
o Variety 
o Movement 

• Previewing prerequisite knowledge/skills 

• Scaffolding content and process 

Students Partner Read informational article about the creation 
of the Articles of Confederation, and highlight important details. 
Partners switch out responsibilities at each paragraph: Partner 1 
reads and highlights key details, while Partner 2 summarizes 
that paragraph on a sticky note, then switch roles.  
 
Pairs Square and share their summaries.  
 
 
 
 
 
 

 

Assessment Prompt for  
Learning Activity 1 
• Formative assessment of the Learning Goal(s). 

• Ensure the task meets the expectation of the 
Higher Order Thinking and/or Reading 
Comprehension Learning Goal. 

Letter to the Absent Student: Explain how the tensions over 
power and authority led America’s leaders to create the Articles 
of Confederation.  
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Learning Activity 2 
The Learning Goal(s) for this Learning Activity 
and Assessment Prompt: 

Evaluate the success of the 
Articles of Confederation 
Construct an argument 
illustrating why the Articles of 
Confederation failed 
 
Consider: 

• Explicitly teach Higher Order Thinking and/or 
Reading Comprehension Strategy  
(if didn’t in a previous Learning Activity) 

• Content students need to learn 

• Chunk activity: 
o Several opportunities for thinking, talking, 

writing to learn 
o Distributed summarizing and/or practice 
o Questions to ask 
o Higher Order Thinking and/or Reading 

Comprehension Questions to ask 

• Active engagement: 
o Collaborative Pairs, Numbered Heads, 

Think-Pair-Share, etc.  
o Variety 
o Movement 

• Previewing prerequisite knowledge/skills 

• Scaffolding content and process 

Interactive Power Point/Video Lecture on the Articles of 
Confederation. During lecture/videos, students work in 
Collaborative Pairs to identify weaknesses in the Articles of 
Confederation. Pairs write each weakness on a separate sticky 
note. At the conclusion of the lecture/video, sticky notes are 
placed on the whiteboard and grouped according to similarities. 
If all five of the major weaknesses of the Articles of 
Confederation have not been identified, teacher will add the 
missing weakness(es). Weaknesses are added to the “Cause” 
column of the Cause-Effect-Results Graphic Organizer. Do a 
Think Aloud with the remaining sticky notes to determine if they 
are effects of the causes (five major weaknesses). Continue the 
Think Aloud with probing questions and prompts to elicit more 
effects for the causes. Add these to the “Effect” section of the 
Cause-Effect-Results Graphic Organizer.  
 
Divide the class into seven groups, and assign each group one 
of the following informational articles: 

• The Federalist No. 15 (third and fourth paragraphs only) 

• Robert Morris to the President of Congress 

• Gouverneur Morris to John Jay 

• George Washington to James Warren 

• Rufus King to Elbridge Gerry 

• George Washington to John Jay 

• John Jay to Thomas Jefferson 
Each group analyzes their document and answers group 
discussion questions. Each group then creates a movie poster, 
explaining the most important information from their reading.  
 
Revisit the Cause-Effect-Results Graphic Organizer, and lead a 
class discussion to complete the Results section, based on the 
information provided by the seven groups. 
 
Scaffolding (what, who, when): 

Whole Group: Provide examples of weaknesses for each 
Article. 
 
 

 
Assessment Prompt for  
Learning Activity 2 
• Formative assessment of the Learning Goal(s). 

• Ensure the task meets the expectation of the 
Higher Order Thinking and/or Reading 
Comprehension Learning Goal. 

Were the Articles of Confederation a success or failure? How do 
you know? Use facts and reasoning to support your position.  

+Add 1-2 additional Learning Activities if needed 
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Planning Step 2: Lesson Assessment: How will students demonstrate  
understanding of the Learning Goals for this lesson? 

Assignment 
• Plan this before planning Lesson Instruction. 

• How will students demonstrate their 
knowledge of the Will Know Learning Goals and 
the skills in the Will Be Able To… (Do) Learning 
Goals (especially the Higher Order Thinking 
and/or Reading Comprehension)? 

• How will the Assignment be differentiated for 
support and challenge? 

• Which students receive differentiation? 

 

RAFT Writing: 

• ROLE: American citizen 
• AUDIENCE: Nation’s leaders 
• FORMAT: Speech  
• Topic: The failure of the Articles of Confederation 
 
 

Differentiated Assignment for Struggling Students: 
The first two rows are more accessible audiences and formats. 
Roles and topics remain aligned to grade-level learning 
expectations. 
 
More Challenge: The second two rows are more challenging 
topics and role, yet remain aligned to grade-level learning 
expectations.  
 
Remediation:  Students will rank the five weaknesses along a 
continuum. For each one students will provide examples and 
evidence.  Students will organize each weakness according to 
which they thought was the greatest to the least. Pairs will share 
rankings and attempt to reach a consensus.  
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